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I hope that this editorial finds you safe and well.  Undoubtedly these are scary and 

challenging times and the global pandemic has had far reaching and long lasting 

consequences for us all.  In times of crisis, inequalities in our society are highlighted 

and it is increasingly important that individuals have access to legal information in 

order to be able to deal with legal issues they face, seek redress and know how and 

when to seek support.  Public legal education plays a vital role in this.  It is therefore 

important that our work continues and that we support each other by sharing best 

practice and resources in a time when we may have to revisit or reconsider our normal 

practice and programmes.  

 

With this in mind, we begin this issue with an article by Amy Wallace.  Amy explores 

the ‘special partnership’ between the Charter High School for Law and Social Justice 

and New York Law School providing a fascinating insight into its origins, 

development and future.  This provides valuable food for thought about the viability 

and potential for ambitious PLE projects or models.   
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Our second article is by Frances Ridout who provides an excellent round up of the 4th 

UK and Ireland Best Practice Street Law conference which took place at Queen Mary 

University of London in the Autumn semester. This article provides a wealth of 

information about on-going work in the Street Law field and Frances captures the 

ideas, discussions, good practice and challenges explored by the delegates. 

 

The final item in this issue is a handbook designed for the United Nations 

Development Programme Access to Justice Initiative, Afghanistan, 2017. It is 

reproduced here with the kind permission of the author, Dr Richard Grimes, as a 

potential resource for others who are encouraged to adopt or adapt it to meet their 

own needs.   

 

Moving forward, many of us will be considering how and in what way we can 

continue to deliver our PLE programmes and activities in the current climate bearing 

in mind all stakeholders involved- participants, recipients and others.  To name a few, 

we may potentially be preparing for: 

• restrictions within our environment such as social distancing or less face to 

face contact; 

• the need to use different resources or technologies; 

• different modes of delivering legal education to the public; or 

• increased demand from the public and/or in certain areas of the law; 
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We invite submissions for our next issue of the journal which will be a special issue 

focussing on these issues including your ideas, successes and challenges.  Please 

submit proposals by 24/08/20 to sarah.morse@northumbria.ac.uk.  Your proposal 

should include the following information: 

• Title 

• Name of author[s], including title[s], role and organisation 

• Contact details: email, phone 

• Abstract:  300 words maximum 

We will then invite authors to submit full texts of their proposals.  

 

As a final point, the 5th annual UK and Ireland Street Law Best Practice Conference 

scheduled to take place in September 2020 at the Law Society of Scotland has 

unfortunately been postponed until 2021.  In the meantime, the conference organisers 

have planned an online roundtable entitled ‘Delivering Streetlaw in a Socially 

Distanced World’ which is scheduled to take place virtually on 3rd September 2020 – 

2.30-4.30 p.m.  For now, let us stay connected and safe and do let me know if any other 

events are taking place in the field of Public Legal Education.    

mailto:sarah.morse@northumbria.ac.uk
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A Law-Themed Charter High School Born at New York Law School Remains 

Indelibly Linked 

Amy L. Wallace1 

It was a confluence of unrelated events at New York Law School in the spring of 

2009 that led to the founding of the Charter High School for Law and Social Justice 

(CHSLSJ) in the Bronx, New York. Dedicated law school faculty members were 

crucial to the school’s launch and the law school, its law students and faculty 

continue to nurture this unique and reciprocal relationship. Professor Richard 

Marsico2 was the unstoppable force behind the founding of the charter school and 

its close connection to New York Law School (NYLS). This article details the 

origins of CHSLSJ, the current relationship between NYLS and the high school, 

and plans for future cooperation. 

 

                                                        
1 Amy L. Wallace is an adjunct professor of law at New York Law School. Wallace founded and 
teaches the Street Law experiential course at NYLS. She is a graduate of the University of Toronto 
(B.A. in Political Science), Georgetown University Law Center (J.D.), and Lehman College (M. Ed. – 
New York City Teaching Fellows Program). She consults for Street Law, Inc., a non-profit focused on 
law-related education based outside of Washington, D.C. At Street Law, Inc. she helped design the 
CHSLSJ Summer Law Program and continues to serve as the Legal Director of that program. 
2 Richard Marsico is a professor of law at New York Law School, and Director of the Impact Center for 
Public Interest Law.  
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1. Origins 

Professor Marsico has identified three factors in the spring of 2009 that led to the 

birth of the charter school3: (1) a conference discussing the devastating effects of 

the school-to-prison pipeline; (2) thank you notes from middle school students 

who had participated in NYLS’s Street Law program and completed their oral 

arguments at NYLS; and (3) an education law and policy class discussion on non-

traditional public school alternatives. In the United States public schools are 

institutions that are operated and funded by the local, state, or federal 

government.4 At the elementary and secondary level, public schools are generally 

free to attend. Most public schools are open to any student who lives within the 

geographic area. 

On April 1, 2009, the American Civil Liberties Union’s Racial Justice Program, 

New York Law School’s Racial Justice Project, and the New York Law School Law 

Review co-sponsored a national symposium entitled “Challenging the School-to-

Prison Pipeline”. The pipeline is identified as “the collection of education and 

                                                        
3 Telephone interview with Richard Marsico, Professor of Law, New York Law School (June 20, 
2018). 
4 42 U.S.C. § 2000c(c). 
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public safety policies and practices that push our nation’s schoolchildren out of 

the classroom and into the streets, the juvenile justice system, or the criminal 

justice system.”5  A disproportionate number of urban students of color are being 

thrust into this pipeline with catastrophic and lasting consequences.6 According to 

a 2000 United States Department of Education survey, African American students 

made up 17% of public school enrollment nationally but 34% of suspensions.7 An 

earlier study found that African American students were suspended or expelled 

250% more often than white students.8  The symposium hosted advocates, 

attorneys, and education experts from around the country to discuss strategies to 

address this issue and its effect on urban communities. As co-chair of the NYLS 

Justice Action Center, Professor Marsico attended the conference and felt 

compelled to take action. 

Before CHSLSJ was conceived, New York Law School worked with middle school 

students at Jordan L. Mott Middle School (MS 22) in the Bronx. The assistant 

                                                        
5 Deborah N. Archer, Introduction: Challenging the School-to-Prison Pipeline, 54 N.Y. L. SCH. L. REV. 
867, 868 (2009-2010). 
6 Id. 
7 The Advancement Project, Education on Lockdown: The Schoolhouse to Jailhouse Track, at 18 (2005) 
citing U.S. Department of Education, 2000 Office of Civil Rights Elementary and Secondary School 
Survey. 
8 Russell J. Skiba, Suzanne E. Eckes, and Kevin Brown, African American Disproportionality in School 
Discipline: The Divide Between Best Evidence and Legal Remedy, 54 N.Y. L. SCH. L. REV. 1071, 1086 
(2009-2010) citing Kevin P. Brady, Zero Tolerance or (In)Tolerance Policies? Weaponless School 
Violence, Due Process, and the Law of Student Suspensions and Expulsions: An Examination of Fuller v. 
Decatur Public School Board of Education School District, 22 B.Y.U. EDUC. & L.J. 159, 198 (2001). 
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principal at MS 22, Josh Brookstein was an NYLS student at the time. On Friday 

afternoons, New York Law School students visited MS 22 as part of a volunteer-

run student organization. The middle school students examined a criminal 

procedure issue, prepared for, and completed oral arguments through the law 

school’s existing Street Law program.9 NYLS hosted the oral arguments as a way 

to expose the middle school students to a law school environment. Upon 

completion of their oral arguments in spring 2009, the MS 22 students sent notes 

to NYLS thanking the school for hosting the program. Some students went further 

expressing a dream that they would one day attend NYLS. As the students 

illustrated with their letters, instead of a school-to-prison pipeline, at-risk students 

in the Bronx need a higher education/law school pipeline. 

As he had many times before, Professor Marsico taught an upper level elective 

course entitled Education Law and Policy in NYLS’s spring 2009 semester. Part of 

the course included a discussion of non-traditional public school alternatives 

including magnet schools, school zoning, and charter schools. One afternoon, the 

discussion grew quite animated and Professor Marsico suggested, “we should 

start our own school that would counteract the school-to-prison pipeline by 

                                                        
9 As discussed in Section 3 below, law-school-based Street Law programs vary throughout the 
country. NYLS initially had a student-run program. The faculty-taught credit-bearing program began 
in the fall of 2017. The student-run volunteer program still exists as the renamed Criminal Law Moot 
Court Competition. It takes place on Friday afternoons at NYLS and the competition is open to CHSLSJ 
students as well as other schools. 



IJPLE 4 (1) 2020 

8 

creating a middle school to law school pipeline.” The problem illustrated by the 

pipeline conference had a concrete action plan. 

Despite a minimal understanding of charter schools, Professor Marsico and his 

team began an intensive four-year odyssey to research and prepare the charter 

application for CHSLSJ. Along with Justice Action Center fellows, law students 

working on capstone projects, final papers, and as research assistants explored the 

legal requirements to start a charter school in New York State.10 A feasibility study 

was performed that examined the different charter school models including 

different law-themed schools. The team created three working groups: a group 

focused on community outreach; a management group; and a group to draft the 

charter application. 

The community outreach committee initially considered the Tribeca 

neighborhood because of its proximity to the law school. After a location study 

was performed, the group ultimately decided that the educational needs were far 

greater in the Bronx. The group then identified local stakeholders including 

community leaders, elected officials, government agencies, and non-profits. The 

committee reached out to almost sixty individuals and groups, and held thirty 

                                                        
10 56 N.Y. Educ. L. § 2854 (2015). 
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meetings with interested parties.11 These stakeholders were critical for community 

interest, input, and cooperation. 

A founding group of experts in law and education was formed to prepare the 

charter application.12 The group included among others Professor Marsico, NYLS 

Professor of Law Lawrence Grosberg, NYLS Assistant Professor of Law Cynara 

McQuillan, and NYLS graduate fellows Kelly Weiner and Katie Smelas. Because 

of the school’s close relationship to NYLS, law and social justice was chosen as the 

school’s theme. Although charter schools are not required to be themed and many 

are not, some schools choose a theme to attract students, and guide elective class 

and extracurricular choices. Regardless of theme, New York State charter schools 

are required to teach and administer all state-mandated courses and exams.13 

The charter application filed with New York State, carefully details everything 

including governance, facilities, curricular goals, professional development, 

assessment, and a fiscal plan.14 The school’s close association with NYLS is evident 

throughout the charter application. 

                                                        
11 CHARTER H. SCH. FOR L. AND SOC. JUST., N.Y.S. CHARTER APPLICATION, § I. E., at 12 (2013). 
12 CHARTER H. SCH. FOR L. AND SOC. JUST., N.Y.S. CHARTER APPLICATION, § III. A., at 40-1 (2013). 
13 56 N.Y. Educ. L. § 2854 (d) (2015). 
14 56 N.Y. Educ. L. § 2851 (2015). 
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The application begins with a detailed description of the school’s law and social 

justice theme and the role that its law school partner will play. The mission 

statement reads in part: 

Using a theme of law and social justice, the School will engage, inspire, and 

empower its students, and will equip them with the academic skills to earn 

a regents diploma and gain admission to the college of their choice 

prepared for success. The School will create a pathway for its students to 

law school and careers as attorneys. The pathway will include mentoring 

opportunities with law students and attorneys and partnerships with 

institutions of higher learning. These institutions will offer college and law 

school experiences to our students and share with them the academic 

benchmarks and habits necessary to gain entrance to college and law 

school.15 

From the outset the school was designed to create unique opportunities for high 

school students, law students, and attorneys to work together.  

                                                        
15 CHARTER H. SCH. FOR L. AND SOC. JUST., N.Y.S. CHARTER APPLICATION, § I. A., at 1 (2013). 



IJPLE 4 (1) 2020 

11 

 

New York Law School is identified in the charter application as an organizational 

partner.16 The application details the law school’s contributions to the new high 

school. Law school faculty will provide curricular support to ensure law and social 

justice topics are incorporated into the core curriculum. In addition, law school 

faculty will train CHSLSJ faculty on legal skills including trial advocacy, appellate 

advocacy, and debate. New York Law School will recruit and train law students 

as mentors and to assist with classroom teaching. Law students will also contribute 

to the school’s summer law program. The law school will help design community 

service projects, and through its extensive alumni network, connect high school 

students with legal experiences. New York Law School faculty will use expertise 

in restorative justice17 to draft the CHSLSJ Code of Conduct for students. Finally, 

NYLS will host CHSLSJ students to expose them to the law school experience. 

As a law-themed school, the curriculum is designed to include a law or social 

justice course in each academic year. The application asserts that the law school, 

its faculty, and its law students will be crucial in the development and execution 

                                                        
16 CHARTER H. SCH. FOR L. AND SOC. JUST., N.Y.S. CHARTER APPLICATION, § III. C. 2, at 47 (2013). 
17 “The idea behind restorative justice is that criminal acts are not just random acts against the state 
– they harm victims, offenders themselves, and whole communities. Sentences that reflect restorative 
justice principles include ways for offenders to repair the harm done to victims, to understand the 
impact of their actions, and to learn new skills while connecting to their communities in positive 
ways.” LEE P. ARBETMAN, STREET LAW: A COURSE IN PRACTICAL LAW 194 (9th ed. 2016). 
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of law-related education at CHSLSJ and the integration of law and social justice 

themes into other core courses such as literature, chemistry, and biology.18 

The charter application also outlines the desire for CHSLSJ to be a pathway to 

college and even law school.19 It describes the unique relationship between the 

high school, the College of Mount Saint Vincent, and NYLS. The application 

explains that this broad network will provide experiences and exposure unlike 

those offered in the New York City public school system. 

The charter application was initially filed in March 2013. The state responded with 

some questions and the application was resubmitted in September 2013. The 

charter for the four-year high school was granted on December 13, 2013. Eighteen 

months later, CHSLSJ accepted its first class of ninth grade students. Acceptances 

to CHSLSJ are awarded on a first-come first served basis unless the number of 

applicants exceeds the available spots. In that case, acceptances are assigned based 

on a lottery. In the United States, high school is typically ninth through twelfth 

grade. Although it varies, students entering ninth grade are fourteen or fifteen 

years old. When the charter was granted, CHSLSJ applied for a three-year grant 

from the United States Office of Innovation & Improvement’s Charter Schools 

                                                        
18 CHARTER H. SCH. FOR L. AND SOC. JUST., N.Y.S. CHARTER APPLICATION, § I. A. (b),(d), at 1, 2 (2013). 
19 CHARTER H. SCH. FOR L. AND SOC. JUST., N.Y.S. CHARTER APPLICATION, § I. A. (e), at 2 (2013). 
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Program20 to finance the founding of the school. The grant was crucial to the start-

up phase of CHSLSJ. In New York State, charter schools are funded by the school 

district based on student enrollment.21 However, certain programs at CHSLSJ, 

including the Summer Law Program (see section 2 below), are partially funded by 

private donations. 

2. Summer Law Program 

The Charter High School for Law and Social Justice welcomed its inaugural ninth 

grade class in the summer of 2015 for the school’s mandatory summer bridge 

program. Increasingly schools in the United States are implementing summer 

programs to help students make the difficult transition from middle school to high 

school. Including a summer program is a recommended strategy to support 

incoming ninth-graders.22 These programs have “led to improved pass rates for 

ninth-graders, fewer discipline problems, and increased self-esteem.”23  Four 

NYLS law students taught the two ten-day summer bridge sessions. Held on the 

campus of the College of Mount Saint Vincent in Riverdale, New York, the 

                                                        
20 https://innovation.ed.gov/what-we-do/charter-schools/. 
21 56 N.Y. Educ. L. § 2856 (2015). 
22 See Ronald Williamston, Transition from Middle to High School, EDUCATION PARTNERSHIPS, INC. (Apr. 
23, 2010) accessed July 4, 2019, https://files.eric.ed.gov/fulltext/ED538706.pdf. 
23 Sarah Butrymowicz & Linda Shaw, Summer-bridge classes help kids kick-start high school, THE 
HECHINGER REPORT (Sept. 8, 2010) accessed July 4, 2019, https://hechingerreport.org/summer-
bridge-classes-help-kids-kick-start-high-school/. 

https://files.eric.ed.gov/fulltext/ED538706.pdf
https://hechingerreport.org/summer-bridge-classes-help-kids-kick-start-high-school/
https://hechingerreport.org/summer-bridge-classes-help-kids-kick-start-high-school/
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program covered causes of crime, theories of punishment, criminal procedure, and 

mock trial.  

In late spring 2016, in an effort to solidify a comprehensive program for its 

students, CHSLSJ issued a request for proposals to law-related education 

organizations asking for revamped summer bridge program designs. The summer 

bridge program is organized as an introduction to the legal courses that are offered 

as part of the regular academic year at CHSLSJ and to prepare the students for the 

level of academic rigor expected at the high school level. The request for proposals 

sought plans for a fifteen-day experiential law and social justice curriculum. Street 

Law, Inc., an international leader in law and civics curriculum development was 

awarded the contract. Street Law’s interactive student-centered lessons help 

students develop their “analytical and critical thinking skills, their communication 

and advocacy skills, and their creativity and problem solving skills.”24 Because of 

time constraints, CHSLSJ hired both law students from NYLS and other law 

schools to teach the new summer bridge program that summer. Ten law students 

taught the revised three-week curriculum. It included an introduction to the rule 

of law as well as lessons on criminal law and procedure, the Bill of Rights, juvenile 

justice, contracts, and torts. The program concluded with a weeklong preparation 

                                                        
24 Sean Arthurs, Street Law: Creating Tomorrow’s Citizens Today, 19 (4) LEWIS & CLARK L. REV. 926, 
931 (2015). 
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for a final mock trial. Volunteer lawyers from Schulte, Roth & Zabel LLP visited 

the program to judge the mock trials. 

New York Law School’s participation in the summer bridge program continued to 

develop in the summer of 2017 when five NYLS law students joined three students 

from other law schools to teach the program. In 2018 all eight instructors were 

NYLS students. That year the summer bridge program became the Summer Law 

Program and was expanded to include a Street Law, Inc. designed simulations 

program for tenth through twelfth grade students. Twenty students participated 

in this voluntary summer program. The upper grade students spent a week 

preparing a mock trial and a week preparing oral arguments for a moot court. 

Lawyers from Schulte, Roth & Zabel LLP and attorney volunteers from the legal 

department of Dentsu Aegis Network (see Section 4 below) judged the oral 

arguments and both the upper grade and the ninth grade mock trials. 

For summer 2019 seven NYLS law students will teach the program. Two law 

students will be returning to teach for their second summer and two instructors 

just finished teaching at CHSLSJ through the Street Law experiential course at 

NYLS (see section 3 below). 
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In addition to helping the ninth-graders transition to a new high school 

environment, the summer program exposes the high school students to 

enthusiastic law students who serve as mentors and role models. The law students 

also benefit from their role as legal instructor. When asked what the program 

meant to her, Summer Law Program alumnus Sydney Hershenhorn explained,  

[T]eaching Street Law during the summer was one of my most meaningful 

law school experiences. Spending the summer in the classroom was the 

perfect opportunity to help others while also developing essential 

lawyering skills of my own. Each Street Law lesson helps the high-school 

students learn to use the high-order analytical thinking skills that they will 

need as they progress in their education, and in turn provides a chance for 

instructors to practice indispensable professional skills like explaining the 

law to non-lawyers and answering complex legal questions on the spot.25 

These reciprocal benefits have cemented the commitment of both NYLS and 

CHSLSJ to this important relationship. 

 

                                                        
25 Letter from Sydney Hershenhorn, NYLS student to Amy Wallace, NYLS Adjunct Professor of Law 
(June 25, 2019). 
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3. Street Law Experiential Course 

At the completion of the 2016 summer bridge program, the high school students 

completed anonymous surveys about the program. Because of the positive 

response to the interactive law-themed lessons, Professor Marsico sought to 

expand the involvement of NYLS at CHSLSJ during the school year. Following a 

model founded at the Georgetown University Law Center in the early 1970s, many 

law schools now have Street Law programs where law students are paired with 

local high schools, and law students facilitate interactive law lessons in civics or 

history classes. The Georgetown program has been a blueprint for over 120 

programs at law schools in the United States and abroad.26 Some programs are 

taught by law school faculty for course credit, and some are led by law students 

as community service projects. The courses taught by faculty are generally 

designed with more frequent classroom visits by law students, which therefore 

can have a greater impact. In addition to learning substantive law, Street Law 

courses help law students improve lawyering skills, oral communication skills, 

organizational skills, and community connections. The law school quickly 

approved a four-credit experiential course to start the following academic year.  

                                                        
26 Lee Arbetman, Street Law, Inc.: Context, History and Future, 2(1) INT’L J. OF PUB. LEGAL EDUC. 3, 4 
(2018). 
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In fall 2017, ten law students signed on as the inaugural Street Law class at NYLS. 

The students spent the first three weeks in seminar where they learned legal 

content, interactive teaching techniques, and classroom management skills. As 

part of the experiential program, the law students continue to attend a weekly 

seminar to discuss the substantive legal topic being taught at CHSLSJ that week. 

Unlike the Summer Law Program, the law students then write a student-centered 

lesson plan, which they submit to the professor for review and comment. On 

Fridays, the law students then teach their lesson at CHSLSJ. In September 2017, 

the law students were paired to team-teach five law sections at CHSLSJ focused 

on criminal law. Law students taught lessons on topics including crimes against 

people and property, defenses, and juvenile justice. Most sections concluded the 

semester with a mock trial. In order to ensure a high level of instruction and to 

provide meaningful feedback on teaching skills, the law students are regularly 

observed by faculty. 

As part of their required course work, law students submit weekly journals to 

review their experiences in the classroom. Law students also share successes and 

struggles in weekly discussions during seminar. In a journal reflection written 

later in the semester, a law student wrote,  
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[O]ne of the most pivotal moments this week was when we were going over 

how the laws in New York have changed surrounding stop and frisk 

situations. We had a very open discussion about the ability individuals 

have to change the laws that impact their society. I kept reiterating how 

making these big changes starts with passing Street Law, graduating high 

school, maybe going onto[sic] law school.27 

Law students teaching at CHSLSJ contribute to realizing the mission statement of 

the school. As mentors, they deliver legal content and encourage the high school 

students to see themselves as powerful participants in their community. 

Following a positive first semester for high school and law students, NYLS 

decided to offer Street Law in both the fall and spring semesters for the next 

academic year. Law students are still only permitted to take Street Law for one 

semester. In fall 2018, NYLS welcomed a new clinic to its broad lineup of offerings. 

The Legislative Advocacy Clinic – Everytown for Gun Safety was established and 

partnered with the NYLS Street Law program to address these issues in the high 

school setting. Because of current events, students at CHSLSJ expressed enormous 

interest in the legal issues involving gun violence. Half of the fall 2018 Street Law 

                                                        
27 Journal from Allyson Balcolm, NYLS student for NYLS Street Law Seminar (Nov. 11, 2017). 
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semester at CHSLSJ was devoted to lessons on gun laws. At the end of the 

semester, the high school students prepared a mock trial addressing a mass-

shooting incident at a mall. Charter High School for Law and Social Justice 

students came to NYLS for the mock trial and two attorneys from Everytown for 

Gun Safety volunteered to serve as judges for the trials.  

Through teaching at CHSLSJ, the law students develop empathy and a greater 

understanding of the law’s impact on the community. On the first day of school 

that fall, one law student commented, “I had a great time with the students and 

am very much looking forward to being their teacher and establishing a 

connection with my students.”28 This relationship is more valuable to both the high 

school and law students than any one topic they will cover in class. Later in the 

semester the same student recalled, “I told the class that they had done a great job 

and that we were in the presence of twelve future attorneys.”29  

In 2019, law students taught Street Law in the spring semester for the first time. 

The semester started with the same training program for the new group of law 

students. The extra classroom time enabled the law students to focus entirely on 

criminal procedure. They wrote lessons on search and seizure, rights against self-

                                                        
28 Journal from Hannah Osman, NYLS student for NYLS Street Law Seminar (Sept. 21, 2018). 
29 Journal from Hannah Osman, NYLS student for NYLS Street Law Seminar (Oct. 12, 2018). 



IJPLE 4 (1) 2020 

21 

incrimination, and even the death penalty. The semester concluded with a deep 

dive into Carpenter v. United States.30 The high school students were particularly 

interested in how this case impacts the privacy of cell phone data. The students 

completed the semester by mooting the case with oral arguments held at New 

York Law School and judged by a panel of Street Law law student alumni and 

NYLS Professor of Law Susan Abraham. Oral arguments can be daunting for law 

students so unsurprisingly some of the high school students were intimidated by 

both the assignment and the venue. One law student instructor remarked,  

[I]t is so intimidating for these students to stand up, in a law school setting 

especially, and argue in front of a bunch of adults. But they all faced their 

fear and did it anyway. My biggest takeaway from the day was that 

important lessons, including embracing your fear, can be learned from the 

most unexpected teachers. I am so grateful for all that my students taught 

me this semester.31 

                                                        
30 Carpenter v. United States, 138 S. Ct. 2206 (2018). The question in this case was whether the 
warrantless search of cell phone records including cell-site or location data violate the Fourth 
Amendment to the U.S. Constitution. The United States Supreme Court decided the search was a 
violation of the defendant’s Fourth Amendment rights. 
31 Journal from Erin Peake, NYLS student for NYLS Street Law Seminar (May 3, 2019). 
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Both the law students and the high school students are proud of the knowledge, 

skills, and courage they develop over the semester. Another law student 

commented,  

I think moot court is such a great thing for these kids to do in order for them 

to build confidence, realize their strengths as students and as people, and 

give them a glimpse into what practicing the law might look like. A student 

came up to me after they argued and said that they[sic] were really 

considering applying to law school once they finished college. I told her 

that I thought she was incredibly talented, and should definitely consider 

attending. These kids have more potential than they believe, and it was 

great seeing them acknowledging [sic] towards the end of the semester.32 

Faculty participants have also enjoyed working with the high school students and 

observing the NYLS law students in a new role. Professor Abraham commented 

that it was a pleasure to participate as a judge for the moot court.33 

 

                                                        
32 Journal from Cara Sheena, NYLS student for NYLS Street Law Seminar (May 3, 2019). 
33 Email from Susan Abraham, NYLS Professor of Law to Amy Wallace NYLS Adjunct Professor of 
Law, July 10, 2019. 
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4. Legal Professionals 

In spring 2018, Professor Marsico, as Director of the NYLS Impact Center for Public 

Interest Law was approached by Miri Miller, Associate General Counsel of Dentsu 

Aegis Network. Dentsu Aegis Network (DAN) is an international advertising and 

brand management company. While spearheading the company’s United States 

pro bono program Ms. Miller was looking to get involved with NYLS, ideally with 

an education-related project. She was immediately excited about partnering her 

colleagues with CHSLSJ. Dentsu Aegis Network already had extensive experience 

delivering intellectual property (IP), and privacy advice and training to internal 

clients, and was excited to design student-friendly lessons on these topics for 

CHSLSJ. In April 2018, in honor of World Intellectual Property Day, a group of 

DAN attorneys visited NYLS to facilitate workshops with CHSLSJ students. The 

interactive discussions focused on different forms of intellectual property and how 

IP affects the students’ daily life. The student-centered seminars allowed each 

CHSLSJ student to assume the role of an IP attorney.  

To celebrate Youth Law Day34 in May 2019, a group of CHSLSJ students, 

accompanied by their NYLS Street Law instructors and their classroom teacher, 

                                                        
34 The New York State Bar Association partners with New York State law schools to host events that 
expose underserved high school students to law school and legal careers. 
https://www.nysba.org/youthlawday. 

https://www.nysba.org/youthlawday
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visited DAN’s Tribeca offices in lower Manhattan. After they learned about the 

different types of IP, the high school students had to craft an advertising campaign 

and identify potential IP issues. The DAN lawyers were particularly impressed 

when one of the high school groups designed a campaign very similar to what the 

company was about to unveil. After the visit, a law student reflected,  

I think the attorneys who gave presentations to the students prepared 

thoroughly and explained IP law in an understandable way. I really loved 

how they incorporated so much pop culture into their morning with us 

because it does a great job in bridging the age gap between the students and 

the attorneys. They talked about current trends in IP such as the debate on 

whether certain dance moves can be subject to IP protections and I think 

the students really enjoyed learning a bit about a different area of law.35 

Dentsu Aegis Network attorneys have also served as judges for final mock trials 

and moot courts during the CHSLSJ Summer Law Program. Intellectual property 

is a growing and increasingly critical field and both the high school and law 

students benefit from this partnership and these experiences. 

                                                        
35 Journal from Gianna Signorille, NYLS student for NYLS Street Law Seminar (May 1, 2019). 
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5. What Lies Ahead 

As with many new high schools there have been a number of staff and 

administrative changes at CHSLSJ over the last four years. The close connection 

between NYLS and CHSLSJ has been a constant. Twenty NYLS law students will 

team-teach ten Street Law sections at CHSLSJ in the 2019/2020 academic year. 

The charter school added one grade level each academic year starting in the fall 

2015. On June 27, 2019, CHSLSJ held its first commencement ceremony at Lehman 

College in the Bronx. The momentousness of this first graduation was perceptible 

to the students, parents, faculty, and staff. In her speech, the valedictorian 

referenced the school’s theme and mission, and charged her fellow classmates to 

go out into their community, live up to their school’s name, and make a 

difference.36 

Not all elements of the high school’s charter mission statement have been fulfilled. 

Work remains on developing community service projects and internships for 

upper grade students. The high school hopes to incorporate more legal and social 

justice themes into non-social studies core courses. The charter school’s mission 

will truly be actualized when New York Law School enrolls its first CHSLSJ 

                                                        
36 Aaliyah Ball, Charter High School for Law and Social Justice student, Valedictory Address at the 
Commencement Ceremony for the Charter High School for Law and Social Justice (June 27, 2019). 
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graduate. Until then, NYLS and CHSLSJ will continue to work together to 

strengthen the skills of both high school and law students with this special 

partnership. Ten years after the idea for the Charter High School for Law and 

Social Justice was born at New York Law School, the schools remain indelibly 

linked. 
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The 4th UK and Ireland Best Practice Street Law Conference 2019 

Frances Ridout1 

The UK and Ireland Best Practice Street Law Conference has become a popular annual 

event on the UK clinical legal education calendar.  Taking place in early autumn, the 

conference is unique in celebrating this area, which is often viewed as the smaller 

sibling of more traditional clinical legal education models. What started as a casual 

discussion between clinicians at an international Street Law conference, has 

developed to be a well-known conference attracting national and international 

delegates as well as input from NGOs and third sector organisations.    

The unique ethos of the conference is focused on interactivity, delegate contribution 

and sharing best practice (both theoretical and practical). It aims to be a truly 

collaborative initiative between the host institution, the oversight and steering 

committee, and most importantly the conference delegates.  It is a valuable resource 

for those already experienced in Street Law and a helpful platform for those starting 

out on the journey.  It was our great pleasure that Queen Mary University of London 

were invited to host the fourth annual event on September the 9th and 10th 2019, 

attracting over 60 delegates. In the spirit of collaboration, this article is intended to 

draw together the themes and discussions from the two days, both for colleagues who 

                                                            
1 Director of the Legal Advice Centre (Clinical Legal Education), Queen Mary University of London 
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were unable to join us, and perhaps also serve as a reminder to those of us who were 

there but were distracted with the excitement of Lego!  

The two days started with a session titled ‘Getting off on the right foot – considerations for 

impactful Street Law’. Rachael O’Connor and Niamh Byrne really encouraged delegates 

to think about the reasons behind Street Law projects by looking at the why, the who 

and the what.  Taking delegates through these factors, using the University of Leeds’ 

work as a case study.  The session highlighted some common traps that Street Law 

projects can fall into, such as placing too much focus on the students (both in terms of 

numbers and content), insufficient interactivity within workshops, and not selecting 

relevant and appropriate topics. The session gave some valuable tips to ensure 

projects are impactful, including; logistical preparations to secure schools early, 

arranging dates in advance, as well as collaborations both external of the university 

and internally (e.g. with widening participation / safeguarding teams etc.).  

Supporting projects with proper training for students and collaborators were key, as 

well as lesson plans and handbooks which will also increase impact. For example, 

teaching external volunteers about the interactive ethos of Street Law can be both 

necessary and useful.  The top four takeaways from this session were;  

1. start with the why, who and what (and remember them throughout),  

2. understand everyone’s involvement, and keep them all connected,  
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3. design Street Law with your audience in mind rather than just focussing on 

the participating students, and  

4. be organised.  

The day continued with an interesting insight into the use of student committees to 

further Street Law initiatives delivered by a team from the University of East Anglia.  

This session clearly reminded us not to underestimate the power and ability of 

university students to lead and coordinate Street Law initiatives. The team outlined 

their experience using students to help with recruitment, logistics, running projects 

and DBS training which facilitated a larger programme than staff could otherwise 

deliver. Although sometimes using students can be hard, this session was an 

important reminder of the power (and educational value) of involving students in 

leadership.  

Moving from the more general themes of Street Law to a specific topic many delegates 

recognise, sex education; Rachael Kirkup from BPP gave a valuable look into the new 

Sex and Relationship Education (SRE) legislation which will be part of the national 

curriculum from September 2020.  Interestingly Rachael highlighted the legal duty 

schools have to protect and safeguard students, which vastly contrasts with the 20 

year old guidance in this area (which is old fashioned, outdated and limited in scope).  

Perhaps more crucially its delivery in schools is optional.  
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The session titled “Getting Street Law Ready for Statutory SRE” helpfully outlined the 

topics that schools will need to teach.  In summary, the three core areas are; 

1.  relationship education in primary school (including families and people who 

care, caring friendships, respectful relationships, online relationships and 

being safe);  

2. relationships and sex education in secondary school (including families, 

respectful relationships including friendships, online and media, being safe 

and imitate and sexual relationships including sexual health; and 

3. health education for both primary and secondary aged students (mental 

wellbeing, internet safety, physical health and fitness, healthy eating, drugs, 

alcohol and tobacco, health prevention and first aid and changes of the 

adolescent body).   

The specific detail of the new topics include more gender neutral language, and 

discuss LGBT issues as well as the impact of technology for SRE. Some specific legal 

topics include; marriage, consent, violence against women, online behaviour 

including image and information sharing, pornography, abortion, sexuality, gender 

identity, substance misuse, extremism, gang violence, criminal exploitation, hate 

crime and FGM.  
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For full details on the topics please see; 

https://www.gov.uk/government/publications/relationships-education-

relationships-and-sex-education-rse-and-health-education/relationships-and-sex-

education-rse-secondary.  

The session also highlighted some important resources to help lead Street Law projects 

in this area, e.g. free online learning resources from Brook; https://learn.brook.org.uk/  

and https://legacy.brook.org.uk/our-work/how-to-deliver-sre.   

Following the lunchbreak we had some quick-fire sessions; including specific 

considerations for delivering Street Law in primary schools and how to make law 

accessible to children; and  a discussion on the best techniques for making contacts in 

Street Law when you have no contacts.  So thinking outside the norm to generate the 

links to start a project. Examples included using students as a ‘get in’ to schools and 

organisations, newsletters, and engaging widening participation teams.  Delegate 

suggestions included holding a training session for school teachers which then led to 

a Street Law project for the students. The third quick-fire session was led by Amy 

Wallace who introduced delegates to the Summer Bridge Programme at New York 

Law School.  This remarkable programme is designed to ‘bridge the gap’ between 9th 

graders moving from Junior High School into High School.  It involves undertaking a 

three week Street Law programme led by law students from New York Law School. 

The topics covered include; the Rule of Law, gun law and juvenile justice 

https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education/relationships-and-sex-education-rse-secondary
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education/relationships-and-sex-education-rse-secondary
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education/relationships-and-sex-education-rse-secondary
https://learn.brook.org.uk/
https://legacy.brook.org.uk/our-work/how-to-deliver-sre
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programmes, before moving on to a mock senate hearing and a mock trial in weeks 

two and three. The project had the joint benefits of getting school students ‘school 

ready’ and providing a summer job for law students.  An interesting idea, developed 

from a community request – perhaps demonstrating the real ‘why’ of Street Law.  This 

unique programme no doubt has applicability in numerous jurisdictions and 

logistically falls in the calendar year when most law students, school students and 

clinicians have a little more time.  

We were delighted that the team from Street Law Inc. based in Washington DC were 

able to join us for this conference (https://www.streetlaw.org/). Street Law Inc. started 

in the 1970s and have developed programmes and teaching materials to educate 

community groups about law and government.  They support classroom teachers, 

government and community organisations to be effective in and with the law.  They 

brought a wealth of knowledge and support to the conference as well as leading a 

quick-fire session to show delegates video resources available to use for free on their 

website.  We watched this step by step video on how to set up a street law deliberation; 

https://store.streetlaw.org/deliberation-resource-bundle-and-video/. There are 

another three very useful videos which can be found here; 

https://store.streetlaw.org/videos/ as well as a host of other resources.  These cover the 

topics of facilitator tips, mini-moot courts, and taking a stand.  Although some may 

be jurisdiction based, there is cross applicability for many.  

https://www.streetlaw.org/
https://store.streetlaw.org/deliberation-resource-bundle-and-video/
https://store.streetlaw.org/videos/
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Many of the sessions at this conference were designed around the problems which are 

faced in currently running Street Law projects.  Hannah Busicott from Swansea 

University took on the unenviable task of discussing teamwork in a session titled; 

‘Teaching Teamwork: is it such a dreadful task’.  The session highlighted the 

difference between teamwork and group work (noting Tarricone, P. & Luca, J. (2002) 

six criteria; commitment to team success and shared goals, interdependence, 

interpersonal skills, open communication and positive feedback, appropriate team 

composition, and commitment to team processes, leadership and accountability).   

The session discussed techniques about how we as clinicians could empower students 

to identify when their team is not working together and what can be done about it. 

Interestingly Hannah discussed a BPP survey on what employers hoped to see from 

graduates which put the ability to work in a team as the 6th highest sought after skill2.  

A thought-provoking point which provides another reason to champion student 

committees as discussed above.  We discussed the usual problems of distracted 

students, free-loaders and stressed students; and Hannah mind mapped a potential 

solution into the following stages; grouping the students, group formation, 

expectation setting, task allocation, technology and assessment and feedback. Getting 

these stages right and properly engaging students in each stage can have an overall 

positive effect with the issue of ineffective teamwork.   

                                                            
2 Jo-Ann Pugh, BPP University Law School, “The law training report: What skills do firms expect of 
new entrants to possess in the post SQE era?” (2018). 
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The conference continued into the afternoon on a slightly more theoretical basis.  

Stephanie Jones and Lucy Blackburn from the University of Central Lancashire 

considered the role that Street Law has to play in helping students develop from being 

strategic surface level learners to deep learners suitable for future practice.  With the 

Solicitors Qualifying Examination seeming to promote surface level learning, 

Stephanie and Lucy urged us to remember Peter Birk’s phrase; “The practising lawyer 

who could merely do his job would be no more than a mechanic, useless in comparison with 

one endowed with the power and reasoning about the law and about its grounds and 

principles.”  A compelling argument to support the ‘why’ discussed in our opening 

session.   

The penultimate session of the day focused on professional legal ethics (the Solicitors 

Regulation Authority principles and the Bar Standards Board core duties).  We 

regularly promote clinical legal education as a good (if not one of the best) setting to 

teach professional legal ethics to law students.  This is perhaps easiest to visualise with 

1-2-1 client advisory or representation work.  This session invited delegates to 

consider openly teaching legal professional ethics to students through Street Law 

activities as well.  A panel consisting of Richard Grimes, Linden Thomas and Freda 

Grealy shared their wealth of experience as well as delegates simultaneously 

contributing through a Padlet wall (https://en-gb.padlet.com/). The conference 

https://en-gb.padlet.com/
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identified a number of the Solicitors Regulation Authority principles3 as being 

applicable to Street Law, including but not limited to;  

• number 1: acting in a way that upholds the constitutional principles of the rule 

of law, and the proper administration of justice,  

• number 3: acting with independence (e.g. if a community group want you to 

deliver a message in a certain way and you feel that is inappropriate), and  

• number 6: acting in a way that encourages equality, diversity and inclusion.   

It was noted that Public Legal Education more widely is directly linked to these 

principles. There was a general view that Street Law and Public Legal Education 

upholds the trust that the public has in the legal profession as it is about legal literacy 

rather than mystification - transparency helping engender trust.  General themes 

raised in this session included; ethics surrounding the choice of audience (for example 

should we be helping employees rather than employers), the choice of topic and how 

that topic is delivered to an audience (especially if they are young).  Issues of insurance 

for Street Law projects also raised links to acting with integrity and in the interests of 

each ‘client’ (which could equally mean each community group). The design of a 

Street Law project including the supervision, choice of topic / audience, and feedback 

all feed into the potential to have interesting reflection on professional legal ethics.  

                                                            
3 The updated version in effect from 25/11/2019. 
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The day closed with Alan Wheeler from Middlesex University leading a session on 

‘Learning with Lego’ which was inspired by Lego Serious play and facilitates the 

process of open communication through building and storytelling.  We started with 

the process of building something that everyone feels comfortable with (like a duck), 

before moving on to building more structured models around law / Street Law which 

can generate discussion or reflection.  Perhaps school students can be asked to build 

what they think a lawyer looks like in an attempt to target social norms.  Could Street 

Law students build a model of what Street Law is at the end of a project to start a 

reflective discussion?  

  

After finishing in an array of coloured plastic on day 1; day 2 started with the trickier 

subject of evaluation.  The Street Law Inc. team gave the important reminder that 

evaluation does not need to be formal or even particularly extensive – something we 

can forget. We are often so easily intimidated by evaluation which can be as straight 

forward as getting a coffee with someone and having a discussion. Evaluation was 

considered from various points of view, including teachers, pupils, the institution (like 
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a school) as well our law students and the legal profession. The reminder of a crucial 

lesson - not everything that is important can be measured, and not everything that we 

measure is always important.  Much of these variables will depend on the model of 

Street Law, the community group, and the students in question.  

Sheffield Hallam gave a brilliant case study of teaching a human rights Street Law 

project in Lesotho.  The impact of a wonderbag (https://www.wonderbagworld.com/) 

on the ability of (usually) woman to access human rights is not ordinarily thought of, 

but this session led us through the practical impact a physical ‘slow cooker’ could have 

on their ability to be educated and work. A lesson in how seemingly simple practical 

matters can impact on fundamental freedoms, and a good reminder to think outside 

the box when designing Street Law projects.  Students from Sheffield Hallam led 

Street Law sessions for locals (mainly women), identifying different human rights 

issues that were relevant to them. Interestingly the community in Lesotho raised that 

there was a human right to a happy life.  A truly humbling experience for staff and 

students to hear.   Street Law that crosses cultural and perhaps more crucially 

language barriers presented an interesting challenge to law students that was 

wholeheartedly met by the students of Sheffield Hallam.  This brave venture and 

lesson in logistics demonstrated that we don’t need to shy away from certain 

community groups who could be worthy beneficiaries of Street Law projects.   

https://www.wonderbagworld.com/
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In a week of politics when the Rule of Law was highly topical, Valarie Robertson from 

the Law Society and Michael Olatokun from the Bingham Centre for the Rule of Law 

led us away from Street Law and took us into the broad sphere of Public Legal 

Education.  It was a reminder of cross over these two areas have and the importance 

of giving this context to the students we are teaching.  They asked clinicians to 

perceive themselves as playing a role in a nationwide movement to forward to the 

Rule of Law and achieve social justice through it.  The Law Society aims for PLE are 

as follows.  

- Help the public understand how and when they should take legal advice from 

a qualified and regulated solicitor.  

- Inform the public about where legal aid still exists and when they can use it. 

- Improve the public’s perception of solicitors and the justice system through 

increasing their understanding of the law4.  

Justice week (in collaboration with the Bar and Cilex) is a spin off from National Pro 

Bono Week. The Law Society wished to encourage delegates to host events (and 

offered support with publicity and assistance for collaborations).  

                                                            
4 https://www.lawsociety.org.uk/support-services/public-legal-education/our-public-legal-education-
work/ <accessed 28/10/19>. 

https://www.lawsociety.org.uk/support-services/public-legal-education/our-public-legal-education-work/
https://www.lawsociety.org.uk/support-services/public-legal-education/our-public-legal-education-work/
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The seven key goals for Public Legal Education outlined by Solicitor General’s 

Committee on Public Legal Education were discussed5.  

Goal 1: Be supported by a robust evidence base and a body of research showing where 

the need is and what works best. 

Goal 2: Be of a high quality, maintained to ensure that it remains accurate, accessible 

and useful for the people who need it and have significant social impact.  

Goal 3: Universality of PLE reach across all demographics.  Prioritising reaching 

children, young adults and vulnerable groups in significant numbers across the UK – 

with the support of intermediaries.  

Goal 4: Be scaled up through delivery by the legal community.  

Goal 5: Harness technology and be delivered through innovative methods both on 

and offline.  

Goal 6: Be embedded into public services and government departments particularly 

as an aspect of early intervention in health, advice and community settings.  

                                                            
5 https://www.lawworks.org.uk/about-us/news/public-legal-education-new-vision-statement 
<accessed 28.10.19>. 

https://www.lawworks.org.uk/about-us/news/public-legal-education-new-vision-statement
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Goal 7: Be understood as beneficial and utilised, by other sectors (e.g. banks, 

insurance, trade unions, and housing).  

As part of Public Legal Education delegates were encouraged to think about life after 

the Street Law project.  About the life of those in receipt of projects / workshops 

moving forward.  They noted that there was particular interest in the ‘find a solicitor’ 

page on the Law Society website – should we be including this in Street Law leaflets 

that are given out?  They also built on the message from the Wonderbag, and noted 

that there were particular problems with services for the elderly going online, 

meaning that some members of society could not access them.  Delegates were 

strongly encouraged to read “Decentering Law through Public Legal Education” by 

Lisa Wintersteiger and Tara Mulqueen6.  A fantastic article highlighting the tension of 

Public Legal Education and the growing trend for the public to have responsibility for 

coping with their own legal issues (e.g. in light of the fall of legal aid).  

Another useful resource highlighted in the session was the Advice Now website 

(https://www.advicenow.org.uk/) which is know how tips to deal with everyday 

problems.  

Another round of quick fire 5 minute sessions evaluated a secondary school initiative 

on stop and search which interestingly asked a group of students whether they knew 

                                                            
6 Wintersteiger, Lisa and Mulqueen, Tara. (2017) Decentering law through public legal education. 
Onati Socio-legal Series, 7 (7). 

https://www.advicenow.org.uk/
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anyone who carried a knife, before anonymously feeding the information from the 

session back to the school. This gave the Street Law initiative more depth and impact 

than just being a one off session. Linden Thomas guided us through surveys 

suggesting they could be used at the beginning and end of session to assist in 

evaluations.  There was also agreement that the teachers or leaders within different 

community groups could also be asked to contribute to evaluations (rather than just 

the participants).  

Delegates had a quick introduction to the ease of using QR codes to receive feedback 

quickly and easily. The Open University were finding paper evaluations were just not 

being used and this provided a modern and useful approach which is a bit different. 

QR code generators can be easily found on line.    

In the post lunch session, current Street Law students debated whether Street Law 

should be available for credit in the curriculum or whether the ethos of pro bono 

meant it was better offered as an extra-curricular activity.  While the answer remained 

split, one thing was clear – the idea of the student voice feeding into this annual event 

was a popular feature.  As we move into the fifth year of hosting the conference, 

perhaps we will start to encourage more universities to fund equal places to students 

as to staff to attend the event.  

The importance of students having a bridge that helps them to develop Street Law 

projects was highlighted with the Open University’s Adaptability Model.  Being able 
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to customise a teaching resource allows students to deliver a sound and bespoke Street 

Law service. The adaptability model contains 5 stages. 

1. Collecting information from the client about the project, including what is 

already within the knowledge base of the client.  

2. Processing the information to develop a workshop and methodology. 

3. Delivery of the workshop adapted to the client.  

4. Feedback (participants, community group lead e.g. teacher, law students, 

tutors). 

5. Reflection (in this model it being part of the assessment). 

With Street Law gaining popularity in the UK and Ireland we are seeing credit bearing 

courses arise.  With credit bearing courses, arise the need for student reading lists / 

resources to be collated and published to students. The final session focused on 

student reading and was led by Karen Watton (Queen Mary University of London) 

and Sarah Morse (Northumbria University).  After considering why we have reading 

lists, and who interested parties might be, delegate groups focused on what the 

priority of a reading list is.  The choices to rank included; skills, topic specific, 

reflection, Street Law, clinical legal education and Public Legal Education. Delegates 

then shared their knowledge of authors / journals and articles which could be useful 

sources for a reading list.  Karen and Sarah have helpfully collated an Uber Reading 

List with many suggestions on.  For colleagues starting a Street Law programme or 
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looking to re-vamp reading texts, please do get in contact with Karen 

(k.watton@qmul.ac.uk) or Sarah (sarah.morse@northumbria.ac.uk) for a copy of the 

list so far. There were also discussions on the quantity of reading for practical courses 

and whether extra-curricular students should also be reading to improve their 

knowledge and base. The age old query of whether reading should be drip fed 

through a project / course or delivered ‘upfront’ was also approached although there 

did not appear to be a consensus.  

Looking back on the themes, problems and issues discussed by delegates and session 

leaders throughout this conference it was clear that everyone felt proud to be part of 

a truly collaborative opportunity to share best practice.  It is in that spirit, that we felt 

it proper to write up this brief summary and share the themes topics more widely with 

readers.  Do look out for the fifth UK and Ireland Best Practice Street Law Conference 

which, due to COVID-19, we hope will take place in autumn 2021. 

 

 

mailto:k.watton@qmul.ac.uk
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1. Welcome to the [law school name] Streetlaw programme 
 
At [law school name] you may hear about ‘pro bono’ from members of the faculty 
or other students.  It helps to first understand what this term means. 
 
Why pro bono? 
 
We believe that, as lawyers and law students, we have a responsibility to meet the 
needs of members of the community who require access to legal services.  Some 
may pay privately for such help; many may qualify for publicly funded assistance.  
Some, however, rely on the personal commitment of lawyers to ensure that their 
needs are met regardless of the client’s ability to pay or their personal 
circumstances. 
 
Many lawyers meet this professional expectation by giving some of their time to 
clients and community groups on a voluntary basis.  In the last ten years or so, 
attempts have been made to co-ordinate this activity through the work of charitable 
organisations such as LawWorks and the Bar Pro Bono Unit. 
 
There are a number of ways that law students can contribute to this pro bono 
movement and especially through this Streetlaw initiative. 
 
Public service versus educational benefit 
 
Whilst we are keen to promote services for the public benefit, involving students in 
pro bono work also provides a powerful boost to legal education.  Through such 
hands-on approaches to study you have the opportunity to develop your 
knowledge, skills and professionalism.  However, we must make sure that what we 
do is professionally acceptable and to that end all students’ work is closely 
monitored by qualified lawyers or members of the faculty, as appropriate. 
 
Why Streetlaw? 
 
Access to legal knowledge, however, does not just mean people obtaining legal 
representation when they are involved in a dispute or complex legal process.  In 
order for people to understand their rights and responsibilities they must be ‘legally 
literate’.  To address this aspect of pro bono work, [law school name] has set up a 
Streetlaw programme.  Under this scheme students on [insert the courses which 
are eligible], supported by their tutors, work with schools and community groups to 
identify legal concerns.  The students then research the relevant material and 
ultimately present their findings to the partner groups in a user-friendly form.  
Through discussion, role-play and other interactive methods, students and the 
community group members both learn about the law in context. 
 
This programme has been successfully implemented by many law schools in 
prisons, schools and community centres, and with a variety of other interested 
groups including tenants, claimants, patients, single parents and volunteers with 
not-for-profit organisations. 
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We aim to conform to appropriate legal practice and educational standards and 
follow, as far as possible, common procedures in all our Streetlaw work.  This not 
only helps to maintain quality for the target audience, but also ensures that the 
student experience is always of equivalent value. 
 
[law school name] is delighted to announce that it is working closely with [insert 
names of any partner organisations e.g. LawWorks, supporting law 
firms/chambers, schools, other community groups] in developing its Streetlaw 
programme. 
 
This Handbook will guide you through the experience of working and learning on 
the Streetlaw programme.  It describes the ground rules of Streetlaw and the 
professional standards applicable, as part of your studies or in your role as tutor. 
 
We hope that you will find this Handbook useful.  You are advised to have it to 
hand at all times you are involved in our pro bono work.  Any comments you wish 
to make on the content of this Handbook, or the pro bono programme in general, 
are welcome. 
 
But please note:- 
 
Because the services we offer are for real clients we owe a professional obligation 
to them.  Your supervisors and you are responsible for the quality of those services.  
[We carry professional indemnity insurance in case any of us makes a mistake1.]  
We must ensure that we do all we can to deliver a professional service.  We will do 
all we can to make sure this happens.  You too must play your part: 
 
• by following, to the letter, the procedures set out in this Handbook; 
• by turning up, on time, for every meeting – whether that is with your client, your 

fellow students or your tutor; and 
• by taking part in the end-of-case evaluation. 
 
We take this so seriously that if you do not behave in the appropriate professional 
manner we reserve the right to remove you from the project.  [You would then not 
qualify for the certificate of participation2.]  If there are major failures of professional 
responsibility, for example failing, without reasonable excuse, to attend a meeting, 
we may have to inform your personal tutor which might affect any reference he or 
she may be asked to give.  If you stick to the rules we lay down you will be fine. 
 
Such a stern warning is necessary to make clear the nature and importance of our 
work.  Having said that, in our experience, failings on the part of students are very 
rare.  In most instances the student performance is exemplary and both you and 
we are proud of the service we are able to give. 
 

                                                 
1 Seek confirmation from your Law School and its underwriters that this activity is supported and 
covered.   In our experience, only disclosure to insurers is required and when the programme is 
explained to them they should not be concerned or increase the premium, etc, provided proper 
supervision is in place and audience expectation is properly managed. 
2 Only include if you are planning on awarding such a certificate. 
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If you feel that you cannot commit to this standard please do not take part in this 
project. 
 
If you do feel able to take part, thank you for joining our team!  Best wishes and 
enjoy your involvement. 
 
For further information on Streetlaw in particular or pro bono work in general please 
contact: 
 
[include names, positions and e-mail addresses]  
 
[you may wish to add mobile phone numbers or landlines as well for day to day 
logistical enquiries once things are up and running]
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2. About clinical legal education 
 
Clinical legal education is a teaching and learning method where students 
undertake real (or simulated) legal work under supervision of practising lawyers 
and then have the opportunity to review critically that experience and reflect on 
what happened (or didn’t), and why.  This work offers the chance to gain further 
experience of applying legal principles, ‘lawyering’ skills and professional values, 
in a practical setting.  Each experience should be followed by in-depth discussion 
between all those taking part in the project so everyone can learn from what has 
taken place.  This produces a cycle of learning – application, reflection and re-
application.  Each clinical programme or clinic provides a vehicle for applied study. 
 
Doctors, nurses, engineers and linguists use this hands-on approach to study, so 
why not lawyers?  We believe that clinical legal education makes sense for 
everyone concerned.  It provides a highly effective teaching methodology.  It 
produces skilled and confident lawyers and can provide an important public 
service. 
 
At the heart of Streetlaw is the same opportunity to learn through experience, while 
helping others. 
 
[At present Streetlaw will not be integrated into the curriculum but we are certain 
that all participating students will benefit from taking part, in terms of personal 
development and employability.] 
 
 
2.1 How will I learn from the experience? 
 
There are three principal ways in which you should learn and benefit from a ‘clinical’ 
experience: 
 
• working on real legal problems with real people; 
 
This involves identifying issues, conducting research, solving problems, applying 
knowledge and skills and communicating the outcome of your work to others.  
 
• discussing with student colleagues and tutors; 
 
In-built into all clinical programmes should be opportunities to assess what has 
happened and why.  Preparatory meetings will be held before you deliver your 
Streetlaw session and you should organise an opportunity to practise it first before 
a critical audience.  There must be regular group meetings during the course of the 
project in order to reflect on progress and ensure a fair division of labour amongst 
the team members. 
 
• and, evaluating your experiences. 
 
Whilst discussion forms an important part of your learning, we also ask you to 
undertake an evaluation of your experience at the end of your case or time doing 
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pro bono work with us.  This stage is intended to encourage you to reflect on, and 
learn further from, the overall experience. [It is entirely up to you as to how formal 
this is but a form of self-evaluation, both in terms of what the students learned and 
how useful they found the project, will allow all concerned to consider how to 
improve the project next time around.  The following paragraphs are an example 
of an evaluation format you may wish to adopt.] 
 
[Although we aim to provide a useful service, the main rationale of clinical 
education is to aid your learning.  Self-evaluation is a vital part of this process.  We 
will therefore ask you to do two things after you have worked on your case 
presentation: 
 
First, complete a self-evaluation form.  This asks you to think about what you 
achieved, what you could have done better and what, with the benefit of hindsight, 
you might have done differently.  Your tutor will consider this form together with 
your case file to assess whether you have met the criteria for the award of a 
certificate of participation.  The form will also help the tutor write references for you. 
 
And, second, attend a meeting with all the students and tutors concerned, 
including future participants, to discuss in general terms your involvement and how 
the project went.  Learning from the experience of others is as important as 
reflecting on your own work.] 
 
 
2.2 What knowledge and skills will I use? 
 
To a certain extent, the answer to this will depend on the issue or case you are 
working on.  If, for example, you are working with a client group on problems they 
are having with their rented flats, you may have to look at a range of laws covering 
the relationship of landlord and tenant.  If, on the other hand, you are making a 
presentation on prisoners’ rights, you may be dealing with a whole host of laws, 
not the least being the provisions of the Human Rights Act.  If you are delivering a 
session to secondary school pupils on ‘stop and search’ then the legal research 
may be more limited.  In any event certain key issues will arise regardless of the 
detail of the project you are working on.  You may have to do any or all of the 
following: 
 

• conduct interviews with the target audience to establish the area of need 
and level at which the session should be pitched; 

• analyse complex factual situations if responding to particular circumstances 
shared, for example, by a group of tenants in the same block, or a group of 
women who have been victims of domestic violence; 

• conduct legal research; 
• draft documents such as fact sheets that can be readily understood by your 

target audience; 
• solve problems (in a practically appropriate way); 
• work effectively as a team; 
• maintain a file; 
• manage your time; 
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• develop your presentation skills (and be an effective advocate). 
 
You may soon come to realise that it is not just what the law says that matters 
(presupposing that you have correctly identified the legal issues and accurately 
researched the position).  The options open to people and the relative merits of 
particular courses of action (including the cost and risk implications) need to be 
appreciated and explained.  The solution or preferred option may not be based 
solely on a given client’s legal ‘rights’ or ‘responsibilities’.  Solutions are what work 
for the people concerned.  But you do need to understand the legal framework to 
know what is possible. 
 
In addition, you should become familiar with the ethical and professional framework 
relevant to legal practice. 
 
 
2.3 What standard will I be expected to achieve? 
 
We owe a duty to provide a competent and professional service to all groups with 
whom we work.  Where we offer a service to the public, supervised by solicitors, 
we are subject to the professional rules and disciplinary procedures of The Law 
Society of England and Wales.  In our Streetlaw programme we owe a duty to the 
groups we work with to ensure that what we present and discuss is legally and 
procedurally accurate (as well as being understandable!). 
 
All work that you do as a student will therefore be supervised by appropriately 
qualified staff.  Depending on the subject matter and depth of content this may 
mean a faculty member, or a qualified and currently practising external lawyer. We 
expect high standards of work from everyone involved in our pro bono efforts, but 
we aim to offer similarly high standards of support and feedback.  We also carry 
professional indemnity insurance to protect everyone concerned, in the unlikely 
event of things going awry3. 
 
 
2.4 How will I know that I am doing things right? 
 
Apart from being closely supervised at all stages of your participation, we believe 
that you will wish to know whether the work you have produced and your overall 
contribution has been of a satisfactory standard.  The best way to achieve this is 
through a process of evaluation and feedback, coupled with a consideration of your 
materials and, if relevant, your file, by the tutor.  If you have achieved a satisfactory 
standard, you will be presented with a certificate at the end of the year to 
acknowledge your achievement4.  The criteria for this will be provided for you 
separately and in advance of your embarking on your Streetlaw project. 
 

                                                 
3 Again – check that this is indeed the case. 
4 Again, this is an option you may choose to take up.  Certainly an element of recognition of the 
students’ efforts is a welcome addition to any scheme and certificates show appreciation from the 
faculty and that the activity and endeavour is validated by them. 
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A guide to professional practice is included in Appendix A of the Handbook.  This 
should provide you with a framework for client care as well as keeping you on the 
professional ‘straight and narrow’.
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3. The Streetlaw clinic 
 
Imagine this: you have just had a lecture on the impact of the Human Rights Act.  
You know all about the European Convention - the rules concerning torture and 
degrading treatment, fair trial, privacy, family life.  You have even talked about it in 
a seminar and discussed all those cases from Strasbourg.  But what do you really 
know?  Let’s find out … 
 
Armed with your lecture notes and a textbook or two, you are off to a local prison.  
Your law school has an arrangement with the Education Department there and a 
small group comprising you, your classmates and your tutor, are going to meet 20 
inmates working on the Education Wing. 
 
First, you and your colleagues will introduce yourselves.  Your objective is to 
explain to the inmates what the Human Rights Act is all about.  You will need to 
make it interesting; after all who wants to be lectured when you can talk with them 
about real-life experiences? 
 
Initially it is hard to get everyone’s attention.  There is some talking going on in the 
group.  A few people look uninterested.  However, after a few awkward moments 
the session gets underway.  The prisoners slowly begin to enjoy the presentation.  
Some begin to ask questions, most of which are very practical and detailed.  Like 
students in a tutorial, some participants are more vocal than others.  You don’t 
know the answers to all - if any - of their questions - and cannot be expected to.  
Don’t worry; you explained this to the prisoners at the outset.  Like all good lawyers, 
you know where to find out answers! 
 
After the session you are off to the library or on the internet, looking up statutes, 
cases and textbooks.  You have meetings with the other students to work on the 
problems the prisoners have raised.  You discuss your findings with the tutor and 
rest of the group, and decide on what you are going to tell the prisoners and how 
you are going to go about delivering the information.  You have of course begun to 
realise - if you didn’t suspect already - that learning by doing is an effective way of 
studying, and you are now putting theory into practice. 
 
To cut a long story short, you might go back to the prison two weeks later and 
answer the prisoners’ queries.  Perhaps you get them to act out some of the 
problems they came up with – a mock trial for example.  In the end you feel that 
you understand the Act so much better.  The prisoners say that the sessions were 
really valuable and want you to come back another time.  The tutor is really 
impressed with the quality of your work - maybe you write a dissertation based on 
what you have done and get a distinction for it!  Members of the prison staff are so 
pleased that they want the law school to do a short course for prisoners on rights 
and responsibilities.  There is even talk that the prison officers would like a course 
for themselves.  Whatever the detail, experience suggests that everyone is likely 
to be pleased at the outcome. 
 
Alternatively you may be involved in delivering a single session which forms part 
of a course of related topics. 
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So, what is this initiative all about?  Primarily, it is to enhance the educational 
experience of students – giving you a hands-on opportunity to apply the law in a 
protected environment, supervised by qualified staff.  It is also designed to provide 
a benefit to others.  It does not have to be set in a prison.  Legal literacy or Streetlaw 
programmes have been successfully run in many different community venues – 
schools, colleges, community centres and with not-for-profit organisations. 
 
This approach to teaching and learning has several advantages: 
 

• it gives students the opportunity to become actively involved in their 
learning; 

 
• it increases awareness of rights and responsibilities for both students and 

the targeted community group; 
 

• it forges valuable links between the law school and the wider community; 
 

• it can provide an opportunity for academics, practitioners, students and 
members of the local community to work together to increase knowledge 
and understanding of law and the legal process; and 

 
• it complements moves to include citizenship in a wider educational context 

(for example as part of the National Curriculum for 11-16 year olds). 
 
 
3.1 Streetlaw in action 
 
Such courses already exist in a variety of law schools.  In the USA, Street Law (as 
it is written there) has been used in a wide range of institutions and has been 
running for almost 30 years.  This, then novel, approach to learning and pro bono 
involvement originated in Georgetown University (Washington DC).  There, the 
National Institute for Citizen Education in the Law promoted opportunities for 
raising public awareness of rights and responsibilities – developing curricula, 
training teachers and producing materials.  A key component of this approach puts 
the law student in the position of teacher, presenting, in user-friendly form, practical 
law courses in high schools, correctional institutions and community-based 
settings.  Street Law, Inc., also of Washington, is now at the forefront of Street Law 
work in the USA and in many other countries (see www.streetlaw.org).  
 
In South Africa, the involvement of law schools in addressing essential human 
rights issues has been an important dimension in the move towards 
democratisation.  Through the National Street Law Programme based in the 
University of Natal (Durban), extensive field testing has been carried out and Street 
Law is now a common feature in many law schools, whose students present 
material for example to pupils, prisoners and rural farm workers. 
 
Streetlaw models have now been running for many years in the UK (after being 
first established at The College of Law in the mid-1990s), with over 40 law schools 
currently taking part. 
 

http://www.streetlaw.org/
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On one scheme, in an inner city school, 15-year-olds were involved in a role-play 
of a criminal case and looked at a variety of important issues from arrest through 
bail applications and trial, to sentencing.  The programme was well received, with 
the pupils saying that they now understood the role of the law and the courts so 
much better.  One or two even said that they had no wish to end up in court 
themselves unless it was as a lawyer! 
 
There are now Street Law programmes up and running across the globe from the 
USA to Ukraine and from the UK to Uzbekistan.  With so many places involved 
there must be something worth doing here! 
 
3.2 Taking part 
 
Streetlaw works because it is a carefully structured methodology.  Under a 
Streetlaw programme, students have to demonstrate their understanding of 
concepts by having to present them, at an appropriate level and in a form that can 
be readily understood, to the other participants.  There is perhaps no better test of 
comprehension than having to explain something to someone else.  Students meet 
with the community group in question to confirm topics for study, and then research 
and prepare for delivery of the material.  It is important to work closely with the 
partner group and make sure that the material covered is relevant to local needs. 
 
Emphasis throughout is on active participation for both the law students and the 
group they are working with.  Depending on resources and individual requirements, 
courses can range from one-off presentations (for example an outline of the Human 
Rights Act and its implications) to short courses on housing rights, social security 
entitlement or consumer law. 
 
There is no prescribed target group.  Streetlaw projects elsewhere have involved: 
 
 school pupils; 
 students on FE courses; 
 adult prisoners; 
 young offenders; 
 tenants' associations; 
 benefit claimants' groups; 
 residents in homeless persons’ hostels; 
 women’s groups; 
 asylum seekers; 
 healthcare workers; 
 staff in Youth Offending Teams; and 
 many more groups. 
 
Given the UK government's emphasis on citizenship (part of the national curriculum 
since 2002), such a development is broadly welcomed by schools and other 
community-based organisations. 
 
So here is your chance to apply your knowledge and perhaps assist others along 
the way.  The value of experiential learning can perhaps best be summed up by 
one student at The College of Law who said: 
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This was the best thing I did in my time at law school.  Problems come 
to you as real, everyday difficulties – not neatly packaged as ‘contract’ 
or ‘tort’.  I learnt to take the questions apart, to identify the legal issues, 
research the law and come up with practical solutions.  That is what 
learning should really be all about.5 

 
To summarise, therefore, Streetlaw is an educational tool that helps law students 
and members of the wider community to gain a better understanding of law and 
the legal system.  Through an interactive methodology participants have the 
opportunity to put theory into practice and engage in informed discussion about a 
range of issues focusing on rights, responsibilities and citizenship. 
 
Through Streetlaw links can be built between law schools, the legal profession, the 
local community, government and the not-for-profit sector, with the aim of 
improving the quality of legal education at whatever level the programmes are 
delivered at.  Experience at home and abroad suggests that taking part in Streetlaw 
results in an enhancement of knowledge, skills and self-confidence for all 
participants.  In other words, in a well-structured and supervised Streetlaw clinic, 
everyone is a winner. 
 
 
3.3 What are the learning outcomes in a Streetlaw clinic? 
 

By the end of your Streetlaw experience you (as a law student)6 should: 
 

• have a thorough understanding of the law applicable to the subject of your 
presentation(s); 

• be able to apply that law to given situations, in a procedurally accurate and 
practically relevant way; 

• have developed an appreciation of the fundamental professional and ethical 
principles of legal practice; 

• have improved your legal and transferable skills, notably applied research, 
communication, problem-solving, time management and team work; and 

• be able to deliver material on rights and responsibilities at the appropriate 
level for the target audience. 

 
 
4. Your participation 
 
4.1 How will Streetlaw work? 
 
                                                 
5 This section, describing the origins and development of Streetlaw, is an updated version of an 
article originally written by Richard Grimes (Legal Education Consultant) which appeared in the 
New Law Journal, 26 January 2001, p 87. 
6 As a law student making a Streetlaw presentation, you should set specific learning outcomes for 
the group you are working with in the Streetlaw sessions e.g. school pupils, prisoners or single 
parents.  What should they know at the end of the session that they might not have known at the 
start?  Inform the group at the beginning what you’re aiming to get across to them. 
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A meeting will be called at the start of the academic year, to which all students (full 
and part-time) will be invited7.  At this meeting, the details of the scheme will be 
outlined and partner organisations (those we will be working with) will be identified.  
Volunteers will then be asked to apply.  [It is anticipated that there will be more 
volunteers than places as we pilot the scheme in [insert academic year].  If this is 
the case then we will select by ballot8.] 
 
Student Commitment 
 
If selected, you will be required to sign a form (see page [   ]) expressing your 
commitment to the programme.  You will also be given a likely date for the start 
and finish of your Streetlaw involvement.  Typically this will last around six weeks 
from the time of the first meeting with your tutor and other member of your project 
team, and involve you in about 45 hours of work, including presentation time. 
 
If for any reason you are unable to make this commitment your place will be offered 
to someone else. 
 
Team Allocation & Timetable 
 
Once you have confirmed your participation you will be allocated to a team of 
between four and eight participants and to a tutor who will supervise your 
preparation and delivery.  [The team will contain members drawn from at least two 
different year groups.] 
 
You will be reminded of your participation dates at least a week before the 
scheduled start and given a timetable for meetings and tasks to be undertaken 
prior to your final presentation.  If for any reason you cannot attend the initial 
meeting you must inform the administrator or tutor immediately, and we will try (but 
cannot guarantee) to arrange for you to be allocated to another group meeting at 
a later date.  However we will only do so if you have a good reason for being unable 
to attend in the first place.  Please remember that you are expected to conform to 
professional standards in this regard – and we place great emphasis on 
punctuality, meeting deadlines and commitment. 
 
It is imperative for the target audience, the law school and your own reputation that 
the system operates effectively.  It is our professional responsibility to meet the 
legitimate expectations of the groups we will be working with. 
 
Summary of Activity 
 
In summary, on the Streetlaw programme, you will: 
 

• discuss the issues to be covered with your group and tutor; 
• divide the various tasks to be done – research and preparation of materials 

– amongst the team; 

                                                 
7 Clearly you should tailor this for your precise plans.  Perhaps if you are considering including 
first years by term two this would be appropriate anyway. 
8 You may prefer to select by way of application. 



 

                                                                                                    © [Insert law school name] [year] 
 17 

• meet with the team and tutor to discuss your results; 
• meet with the group to deliver the session; 
• identify any further questions the group may have; 
• [research, prepare and return to deliver your results at a second session9  

(for logistical reasons, however, some students may not have the 
opportunity to visit a second time);] 

• with the approval of your tutor, refer individual queries to other appropriate 
sources of help; and 

• evaluate the experience (see pages 57-59). 
 
You may have the opportunity to repeat the experience with another audience 
group and/or on another subject matter, depending on resources, and depending 
on the demands of your particular course and the desire to give opportunities to as 
many students as possible. 
 
Legal Advice 
 
The purpose of Streetlaw is to improve awareness of rights and responsibilities 
across a wide range of matters.  It is not to give individual advice as such.  If a 
‘client’ does have personal concerns he or she can be referred to another agency, 
using established referral procedures, including local advice centres and solicitors. 
 
It would therefore be useful if, before the session is delivered, part of the 
preparation research involved establishing what other local and national support 
services and information resources exist for those in the audience who may need 
further assistance in future. 
 
 
4.2 Typical timetable for a Streetlaw group 
 
For the purposes of this example, let us say that your team is going to work at a 
local prison or school. The timetable of events will probably look something like 
this: 
 
 
Date Objective Outcome 
 
Week 1 

 
Remind students of start 
date – initial meeting 
with tutor to discuss 
session.  Link set up with 
group that will receive 
the session.   

 
Students ready to begin 
– clear allocation and 
understanding of tasks.   
 
Group decides what 
area of law they would 
like to learn about. 

                                                 
9 This is a useful option for the programme.  You may wish to simply deliver the session as is, but 
it’s a better service if there is some follow up.  In this case it is crucial to make this clear to the 
students in the first place so that they remain commited beyond the first presentation.  It could be 
that two presentations become the norm, which is fine if everyone knows this from the start.  With 
school presentations this is less likely than with presentations to adults who are more likely to 
have follow up questions. 
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Week 2 

 
Tutor and team meet for 
team briefing, to review 
action plan and arrive at 
an outline of the session. 

 
Action plan formed.   
Students ready to 
research issues and 
prepare presentation. 

 
Week 3 

 
Meeting to discuss 
research outcomes and 
presentation plans. 

 
The law being covered is 
confirmed as being 
correct by supervisor.  At 
end of meeting students 
should be in a position to 
complete preparation of 
the presentation. 
 

 
Weeks 4-5 

 
Tutor and team meet for 
full run-through of 
session (see evaluation 
form page [   ]) 

 
Further amendments 
identified and 
presentation amended 
as required – team 
ready to present 

 
Week 6 

 
Delivery to target group 
followed by evaluation 
meeting (see evaluation 
form page [   ]) 

 
Presentation completed 
and evaluation of 
performance concluded 
– file closed10 

 
The exact detail of who does what and when will vary according to the individual 
circumstances, but [the experience of other law schools/our experience] suggests 
that the whole process from initial instructions to evaluation should take between 4 
and 6 weeks. 
 
 
4.3 What will the issues be and how will they be identified? 
 
However, ultimately the choice comes down to a combination of what the target 
group needs and wants to learn about and what the students and staff/supervising 
lawyers are able to provide.  For example, we will not be able to deliver a session 
to asylum seekers on asylum welfare benefits if we do not have access to the 

                                                 
10 Amend timetable as fit for structure agreed upon – e.g. if follow up session is planned, or if 
supervision of the session content is being carried out by a third party, maybe an 8 week 
programme is more appropriate. 
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internal or external expertise required to prepare a properly suypervised lesson 
plan.   
 
In our discussions with a potential audience group, therefore, we will listen to their 
needs and also give examples of sessions we have already considered or that we 
understand have been given in the past by other law schools.  We can use the 
student pro bono database held on StudentProBono.net to get in contact with other 
Streetlaw programmes at other law schools in order to compare notes on the 
sessions they have run.11 
 
These could include: 
 
 tenants’ rights (e.g. deposit protection scheme for student tenants); 
 human rights; 
 police powers/stop and search 
 constitutional law 
 criminal law – crime and punishment 
 consumer law – sale of goods act 
 women’s rights; 
 drugs and the law; 
 sex and the law – including issues of consent; 
 parents, children and the law; 
 employment rights; 
 age of responsibility (e.g. when can you drive, smoke, vote, etc.); and 
 anti-discrimination law. 
 
 
Our student coordinators will invite the groups to suggest other areas of interest.  
Armed with this list we will then agree the principal issues of concern for each 
group, and it is at this stage that you will become involved.  You will therefore know 
in advance what subject matter you will be covering but will also have to take 
questions from the group as they arise (returning perhaps at a second session to 
answer those questions).  Arranging things in this way gives us a structure to work 
with from the beginning, but also provides us with the flexibility to respond to a 
particular group’s needs. 
 
 
4.4 What if the issues raised involve areas of law that I know nothing 

about? 
 
Do not worry!  In fact it is likely that this will be the case.  Good lawyers may not 
know all the answers but they do know where to find them.  Your tutor will be able 
to refer you to many useful resources, particularly practitioners’ texts.  On top of 
this, members of our lecturing staff possess a wealth of knowledge and expertise, 
and your tutor will always be able to guide you to a lecturer who may be able to 
help you. 
 

                                                 
11 Go to http://www.studentprobono.net/searches/projectsbyType.php and select ‘Streetlaw’ from 
the drop down list of activities. 

http://www.studentprobono.net/searches/projectsbyType.php
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In terms of accessing practitioner’s research resources, consider making a link with 
a local firm who may allow you to use their law library, or online resources.  The 
local law society may also be willing to assist. 
 
 
4.5 What if the issues addressed by, or raised at, the Streetlaw sessions 

are sensitive or controversial? 
 
Using controversial topics or presentations is not essential or necessarily desirable 
but this can provide a very useful vehicle as it can interest and motivate 
participants.  If controversy is planned or does arise be aware of some ground 
rules: 
 
1. Recognise the general legitimacy of controversy.  This is part of the real world! 
2. Agree rules with the group so that the issues can be dealt with in an ordered 

and balanced way, e.g. giving everyone the chance to have his or her say and 
respecting (even if disagreeing with) their views. 

3. Focus on the issue and not the individual. 
4. As a presenter don’t take sides until the debrief and then justify your own views. 
5. Be aware that people may find content offensive and explain in advance this 

possibility, giving people choices on whether to participate. 
6. Take the session seriously and impress on the group the need for them to do 

so too. 
 
4.6 What records will I have to keep? 
 
We will require each team to keep a file on their project.  This will consist of records 
of the meetings with tutors, research findings and presentation material. 
 
Record-keeping is an essential part of the work of a solicitor.  Although the file you 
will keep is not quite the same as a client’s file in a solicitors’ office, it is important 
to compile a file in the Streetlaw programme.  It will help you organise your material.  
It will also be a valuable tool for learning, especially when you are evaluating the 
project, and it will provide the basis for tutor feedback.  [The file will also be used 
for assessment purposes.  The criteria for assessment (for the award of the 
certificate of participation and endorsement of your results transcript) will be made 
available to you12.]  Your records must be accurate, up-to-date and maintained in 
a way that anyone picking up the file can readily understand. 
 
Remember that there may be confidential information on the file – details of the 
group and their questions.  All files must be retained for safe-keeping by the 
administrator.  You may work on the research and presentation anywhere, but you 
must not reveal any confidential details or remove the file from the law school 
unless authorised to do so by the supervising tutor. 
 
 
4.7 What about photocopying, processing and printing? 

                                                 
12 You could delete this section and consider that satisfactory participation in the project alone is 
sufficient for a certificate. 
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A photocopier is available for your use.  Staff will direct you to this and other 
facilities e.g. computers and other resource materials13. 
 
 
4.8 How will I be contacted? 
 
Our primary method of contact is via the university e-mail system.  You must check 
your e-mail daily to check for any messages from your team, client group or tutors.  
In addition you must provide: 
• up-to-date copies of your timetable including the dates and times of any 
assessments/deadlines; and 
• term-time and home addresses and, if available, telephone (including any 
mobile) numbers. 
 
You must notify your tutor immediately of any changes to these.  You should also 
make sure that your team members always have an up-to-date contact number 
and details of when and where they can contact you. 
 
Reliable communications are the basis of an effective team. 
 
 
4.9 What happens if my course work comes into conflict with my pro bono 

commitments? 
 
If you are having any difficulties fulfilling your duties under the programme (for 
example you do not think you will be able to attend a meeting because you have 
to complete an assessment), you must let your tutor know as soon as possible. 
 
We will do whatever we can to help you resolve any such conflicts, but we must 
stress that we will not be able to obtain any extensions to your course work 
deadlines.  We will try to ensure, but cannot guarantee, that your work on the 
Streetlaw programme will avoid other assessment periods.  As a result, inevitably, 
you may find yourself allocated to a project in the same week as an assessment 
deadline.  If this does happen we would normally expect you to fulfil both 
responsibilities.  If you do not think you will be able to cope with this, then you must 
consider whether you can participate in Streetlaw.  We do not want to put anyone 
off but we are being realistic.  This is hard work.  We believe it is also a valuable 
learning experience and a socially-useful exercise.  From what we have found from 
other law schools running this scheme, students, staff and ‘clients’ have reported 
that it is very worthwhile. 
 
Remember; whilst we are here to supervise and support you so that you can 
achieve the standards expected of the profession, pressure will inevitably arise.  
Pressure of work is a fact of life! 
 
 
                                                 
13 Edit this section as appropriate. 
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4.10 Do the Solicitors Regulation Authority rules of confidentiality apply to 
my Streetlaw work? 

 
In principle, yes.  You must be familiar with the Solicitors' Practice Rules and Code 
of Conduct on confidentiality.  The Practice Rules are summarised later on in this 
Handbook, but you should also look at The Solicitors Code of Conduct.  The best 
place to find an up to date copy is on the SRA website14.  The key professional 
practice issues are summarised in Appendix A (pages [   ]). 
 
Although in our Streetlaw programme we are not acting for an individual client, we 
are still holding ourselves out as a legal service, potentially supervised by 
practising solicitors.  Even where we do not (e.g. where a session’s content is 
supervised by a non-practising academic), the rules should still be complied with 
as a matter of best practice.  We therefore consider that the programme should be 
subject to the relevant professional practice rules. 
 
There is a risk that you breach confidentiality if you discuss the personal details of 
any case that you encounter during the project, if this would or could lead to any 
identification of the client or case concerned.  This does not mean you cannot 
discuss the work you have undertaken or what you have learnt from it, but you can 
only do this where the personal details of a case cannot be identified to people 
outside of the programme. 
 
It is not a breach of confidentiality to discuss details of a case with another 
Streetlaw student or with a tutor.  But to avoid the risk of accidentally disclosing 
information, we recommend that you only discuss the case with your team and 
tutor, unless you are told otherwise (for example, at the meetings with other 
Streetlaw participants). 
 
 
4.11 Am I allowed to receive any money or other gift from anyone I work 

with on Streetlaw? 
 
No.  This is a free service.  We cannot receive money from or on behalf of anyone 
we work with.  We do not have a client account and we are not subject to the rules 
applying to such an account.  You may only accept a gift with the tutor’s agreement.  
It has been known for grateful people to offer the odd bottle of wine or box of 
chocolates!  Even if this happens you must inform your tutor. 
 
 
4.12 Can conflicts of interest arise and if so what do I do? 
 
It is unlikely that such a situation could arise on the Streetlaw programme.  If you 
do have any concerns over what you can or cannot do, see your tutor.  He or she 
should in any event be on the lookout for conflict situations. 
 
 
4.13 What if there are complaints? 

                                                 
14 http://www.sra.org.uk/solicitors/code-of-conduct.page  

http://www.sra.org.uk/solicitors/code-of-conduct.page
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In what we hope is the unlikely event of a complaint or concern, please refer the 
matter immediately to your tutor who will activate [insert name of law school]’s 
complaints procedure. 
 
 
5. Working with community groups 
 
It is important to define and manage everyone’s expectations – before, during and 
after the event.  In the preparatory work carried out by the Streetlaw team, the 
scope of each project is clearly explained to each group with which we work.  You 
will explain to the group at your first meeting what the sessions will cover, stressing 
the fact that we do not give legal advice on individual cases but that we can try to 
answer questions of general application within the topic area that has been 
prepared.  In addition, we can refer individual cases to appropriate sources of help. 
 
We will also endeavour to make clear to all students what is expected of them.  
This Handbook sets out much of that detail. 
 
You will be expected to present your material in a user-friendly way.  More is said 
on this below (see separate document – Streetlaw Teaching Methods).  The 
emphasis is on team work and audience participation.  This must not be a lecture! 
 
Although we only work with groups who invite us to do so, there is often an issue 
of credibility to address.  “What can a bunch of law students tell us?”  In order to 
gain the trust of those you work with you will need to show you do have something 
to offer.  This will become clear if you actively engage the group in your 
presentation, if you are well prepared and if you take the views and concerns of 
the group seriously.  This should help to engender mutual respect. 
 
This means that you must be aware of the nature of the group you are working 
with, taking into account their needs, social and cultural backgrounds and the 
circumstances in which they may find themselves.  This is true for all Streetlaw 
sessions but is especially relevant when working with, for example, the young, the 
elderly, those with particular mental or physical conditions, homeless people and 
prisoners.  Their experiences and situations call for particular sensitivity.  You will 
of course be well-briefed, including, where appropriate, on security matters.  
However, you must always be aware of the dynamics operating or likely to be found 
in the group you are working with. 
 
 
6. Who are the members of staff on the Streetlaw team at 
[insert name of law school]? 
 
The members of staff are:- 
 
TITLE NAME ROOM CONTACT DETAILS 
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7. A final word 
 
Working on a pro bono initiative such as Streetlaw provides you with a unique 
opportunity for two reasons.  First, it gives you hands-on experience of the practical 
matters you are studying elsewhere on your course, within a closely supervised 
environment. Second, and perhaps more importantly, it gives you time to think 
about what you have achieved, and how you could improve on your performance 
next time.  The opportunity to reflect on your experiences is one that you may rarely 
have when you finally enter practice.  As a result, if you are to gain the maximum 
benefit from taking part you need not only to aspire to the highest professional 
standards, but also to commit yourself to the work as an opportunity to learn about 
your own strengths and weaknesses. 
 
We all have to learn from the experience and it is inevitable that both staff and 
students involved will have constructive suggestions for ways in which our 
operations can be improved.  Please pass on suggestions - even where they are 
critical. 
 
[Insert name of Law School] Streetlaw Programme 
[Month, Year]
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Appendix A 
 
 
A GUIDE TO PROFESSIONAL PRACTICE 
 
This guide applies to all pro bono work carried out at [insert name of law school]. 
 
Any solicitors working on our pro bono initiatives must ensure that we comply, in 
all respects, with relevant practice rules governing the profession and other 
principles of conduct.  Accordingly, students must adhere to rules of professional 
practice stringently and this Handbook gives an outline of the basic rules for your 
attention.  Of course, this is not a comprehensive guide to the rules of professional 
conduct, and your attention is drawn in particular rules of professional practice set 
out by the Solicittors Regulation Authority (reference given above).  Further, some 
of these rules cover circumstances which are outside the scope of those applicable 
to a Streetlaw context, but are included to give a rounded impression of the 
professional conduct regime. 
 
Depending on the pro bono activity in question, certain sections of this guide will 
not be relevant, but each is included for completeness. 
 
The Solicitors Regulation Authority is authorised to make rules to regulate the 
professional practice, conduct and discipline of solicitors.  The rules have changed 
over the years but the main set of rules concerning our work can be found in the 
Solictors Regulation Authority Handbook, version 19, 2017 (the “Code”).  The 
Solicitors Regulation Authority is the independent regulatory body of the Law 
Society of England and Wales. 
 
 
1. INDEMNITY INSURANCE RULES 
 
All Solicitors who are held out as principals in private practice are required to be 
insured against loss arising from claims in respect of civil liability, of any 
description, incurred in connection with practice.  Typically this covers where 
solicitors give negligent advice.  [Insert name of Law School] has informed its 
insurers of the activities planned and ensured that cover is in place for claims based 
on professional negligence made against it. 
 
 
2. SUPERVISION AND MANAGEMENT OF AN OFFICE 
 
Solicitors running legal services for the public must exercise proper supervision 
over students and maintain conduct of the case or project, generally.  All solicitors 
working in such service must hold a practising certificate.  There are strict rules 
applying to the staffing and supervision within a law firm (including the need for 
tutors to have requisite experience).  However, for services operating in the not-
for-profit sector these rules have recently been relaxed, to enable the services to 
operate within their particular constraints. 
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Staff who do not hold a practising certificate or who are not solicitors, may still work 
in a solicitor’s office providing that they, too, are overseen by a solicitor in the 
circumstances defined above.15 
 
 
3. GENERAL PRINCIPLES OF OBTAINING INSTRUCTIONS 
 
A prospective client who is seeking a solicitor must have a free choice as to whom 
to instruct.  It is therefore fundamental to the relationship which exists between a 
solicitor and the client that a solicitor should be able to give impartial and frank 
advice, free from any pressures or interests which would destroy or weaken 
professional independence or the relationship with the client.  The fundamental 
principle relating to obtaining instructions is that a solicitor cannot do anything in 
the course of practising as a solicitor, or permit another person to do anything on 
his or her behalf, which compromises or impairs, or is likely to compromise or 
impair, any of the following: 
 
• the solicitor's independence or integrity; 
• a person's freedom to instruct a solicitor of his/her choice; 
• the solicitor's duty to act in the best interests of the client; 
• the good repute of the solicitor or of his/her profession; 
• the solicitor's proper standard of work; 
• the solicitor's duty to the court. 
 
The Code explains a solicitor’s obligations in terms of referral of business.  In the 
course of a pro bono project you may need to use referral lists and you will be 
directed to these by your tutor16. 
 
A useful resource in terms of referring people to solicitors is Community Legal 
Advice – www.communitylegaladvice.org.uk.  This provides you with a list of local 
legal aid lawyers who may assist on a wide range of legal areas (assuming the 
invididual is eligible for Legal Aid.  You should only make a referral with the tutor’s 
approval. 
 
 
4. PUBLICITY 
 
Students working on our pro bono schemes should be aware of the rules governing 
publicity which are relevant to our practice.  Rule 7 of the Code permits advertising, 
providing it is clear and not misleading or inaccurate.   
 

                                                 
15 It would be in the law school’s interest to strike up a relationship with a local firm or two, who 
might take responsibility for overseeing the planned session content, in order to maintain this 
supervision and protection where the legal content is outside of the tutor’s competence. 
16 Some useful preparatory work would involve putting together such a list of local agencies, but 
also being aware of the national phoneline options as well.  LawWorks can assist with the latter. 

http://www.communitylegaladvice.org.uk/
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Any matter involving publicity for our pro bono work must be discussed with your 
tutor.  This includes the information put on any website we may create.  It is clear 
the following is forbidden: 
 
• unsolicited visits or telephone calls to the general public; and 
• naming your clients without the clients' consent. 
 
 
5. ARRANGEMENTS FOR THE INTRODUCTION OF BUSINESS 
 
Under Rule 9 of the Code, solicitors may accept introductions and referrals of 
business from other persons and may make introductions and refer business to 
other persons, provided there is no breach of the other rules of the Code.  In the 
context of our work, it is perfectly permissible for other agencies, for example a 
Citizens Advice Bureau, to refer clients to us, or for us to refer clients to other 
agencies or solicitors as long as we remain independent whne doing so.  We would 
not, for example, wish to enter into any commission-earning arrangements with 
other legal practices17. 
 
 
6. THE “RETAINER”:  ACCEPTANCE OF A CLIENT'S INSTRUCTION 
 
A solicitor is generally free to decide whether or not to accept instructions.  A refusal 
to act, however, must not be based upon the race, colour, ethnic or national origins, 
gender or disability of the prospective client. 
 
A solicitor must not act or, where relevant, must cease to act further where the 
instructions would involve the solicitor in a breach of the law or a breach of the 
Code, unless the client is prepared to change the instructions appropriately. 
 
A solicitor must not act or continue to act in circumstances where s/he cannot 
represent the client with competence or diligence. 
 
A solicitor must not accept instructions where s/he suspects that those instructions 
have been given by a client under duress or undue influence. 
 
Where instructions are received not from a client but from a third party on behalf of 
that client, a solicitor should obtain written instructions from the client that the client 
wishes the solicitor to act.  In any case of doubt the solicitor should see the client 
or take other appropriate steps to confirm instructions. 
 
A solicitor must not generally accept instructions to act in a matter where another 
solicitor is acting for the client in respect of the same matter, until either the first 
retainer has been determined by the client or the first solicitor has consented to the 
second solicitor acting in their place.  Especially in the context of pro bono advice, 

                                                 
17 LawWorks has come across this sort of arrangement being suggested to pro bono services 
and we would advise strongly against entering into such an arrangement no matter how tempting 
it may appear. 
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this is very important.  Resources are already stretched without clients seeking 
second opinions in parallel to their existing adviser. 
 
A solicitor who has accepted instructions on behalf of a client is bound to carry out 
those instructions with diligence and must exercise reasonable care and skill.  
Above all else, a solicitor must keep the client's business and affairs confidential.  
Further, it is implied with the retainer that a solicitor is under a duty, at all times, to 
observe the principles of professional conduct set out in the Code.  In the light of 
this, a solicitor must not take advantage of the age, inexperience, want of education 
or business experience, or ill health of the client.  The solicitor is under a duty to 
keep the client properly informed on case progress and costs and to comply with 
reasonable requests from the client for information concerning the client's affairs. 
 
A solicitor is under a duty to consider and advise a client on the availability of 
publicly-funded legal services (formerly known as Legal Aid) where the client might 
be entitled to assistance. 
 
 
7. COMPLAINTS 
 
The pro bono programme operates an internal code for complaints and we feel the 
following code of practice is appropriate: 
 
• we must ensure that a client or group knows the name of the personnel 

responsible for the day-to-day conduct of the matter and the tutor responsible 
for overall supervision; 

 
• we must ensure that a client knows whom to approach in the event of any 

problem with the service provided; and 
 
• we must ensure that a client is, at all relevant times, given any appropriate 

information as to the issues raised in the progress of the matter18. 
 
 
8. TERMINATION OF RETAINER 
 
A Solicitor must not terminate the retainer with a client except for good reason and 
upon reasonable notice.  Examples of good reasons for a solicitor terminating a 
retainer would include: 
 
• where a solicitor cannot continue to act without being in breach of the Code; 
 
• where a solicitor is unable to obtain clear instructions from a client; and/or 
 
• where there is a serious breakdown in the confidence between a solicitor and 

a client. 
 

                                                 
18 In the case of Streetlaw it would be sensible to treat the school or other community group as 
the ‘client’ for these purposes. 
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A client, however, can terminate a solicitor's retainer for any reason. 
 
Any decision to terminate a retainer must be made by the tutor or be reported to 
him or her if a client so decides. 
 
 
9. PUBLICLY-FUNDED LEGAL SERVICES 
 
When advising or otherwise acting for clients, you must inform them about the 
existence and availability of publicly-funded services.  They should be informed of 
the effect of the statutory charge (property recovered or preserved may be used to 
offset the cost of providing the client with legal services from public funds).  Clients 
should be told that if they lose the case they may still be ordered by the court to 
contribute to their opponent's costs even though their own costs are covered by 
payments from the public purse, and that even if they win their opponent may not 
be ordered to pay the full amount of their costs and may not be capable of paying 
what they have been ordered to pay.  Clients should also be told of their obligations 
to pay any contribution assessed and of the consequences of any failure to do so.. 
 
 
10. CONFLICT OF INTEREST 
 
 
A legal adviser should not accept instructions to act for two or more clients where 
there is a conflict, or a significant risk of a conflict, between the interests of those 
clients. 
 
If a solicitor or firm of solicitors has acquired relevant knowledge concerning a 
former client during the course of acting for that client, the solicitor or firm of 
solicitors must not accept instructions to act against the client. 
 
A solicitor or firm of solicitors must not continue to act for two or more clients where 
a conflict of interest arises between those clients. 
 
A solicitor must not act where the solicitor's own interests conflict with the interests 
of a client or potential client. 
 
Consequently we cannot undertake work against [insert name of law school], its 
Governors, staff, current students or other existing clients. 
 
 
11. CONFIDENTIALITY AND PROFESSIONAL OBLIGATIONS TO THE 

CLIENT 
 
As mentioned earlier, a solicitor is under a duty to keep the affairs of the client 
confidential to the law firm and to ensure all members of staff do the same.  This 
duty can be overridden in certain exceptional circumstances, but this is a decision 
that can only be taken by the tutor.  An advisor, for example, must not disclose a 
client's address without the client's consent under any circumstances.  Nor must 
the details of a client's case be revealed or the fact that you are advising a client, 
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e.g. by leaving a telephone message for a client that someone else might pick up 
(unless the client has authorised this). 
 
A solicitor is obliged to deal promptly with correspondence on behalf of the client 
or former client and with any correspondence with the Solicitors Regulation 
Authority. 
 
 
12. PROFESSIONAL OBLIGATIONS OWED TO THE COURT AND 

PROFESSION 
 
A solicitor who acts in litigation, whilst under a duty to do the best for the client, 
must never deceive the court. 
 
If, prior to, or in the course of, any proceedings, a client admits to the solicitor that 
he or she has committed perjury or misled the court in relation to those 
proceedings, it is the duty of the solicitor to decline to act further unless the client 
fully agrees to disclose the conduct to the court. 
 
A solicitor must comply with any order of the court which the court can properly 
make requiring the solicitor to take or refrain from taking some particular course of 
action; equally, a solicitor is bound to honour an undertaking given to any court or 
tribunal. 
 
A solicitor must not act, whether in a professional capacity or otherwise, towards 
anyone in a way which is fraudulent, deceitful or otherwise contrary to the solicitor's 
position as a solicitor.  Nor must the solicitor use the solicitor's position to take 
unfair advantage. 
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Appendix B – USEFUL FORMS & PRECEDENTS 
 
 
B.1 Acknowledgment of Commitment 
 
B.2 Practice run-through evaluation form 
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Acknowledgement of Commitment 
 
I understand that as a member of a Streetlaw team I will be representing 
[insert name of law school] to the wider community.  I also understand that as 
a student, possibly intending to become a solicitor or barrister, I will also be 
representing the legal profession to the wider community. 
 
In consequence, having regard to the above, I undertake to: 
 
• work diligently as a member of my team; 
• attend team meetings; 
• check my student e-mail every day whilst involved in the Streetlaw 

programme; 
• respond promptly to phone calls and/ or e-mails from my team leader and/ 

or from any member of staff involved in Streetlaw; 
• behave appropriately during my Streetlaw visit; and 
• complete and return the Streetlaw questionnaire promptly. 
 
Please delete the whole of the next section if you are NOT a team leader. 
 
As team leader I additionally undertake to: 
 
• diligently carry out any tasks assigned to team leaders by any member of 

staff involved in Streetlaw; 
• arrange meetings and contact all team members and my supervising tutor 

well in advance; 
• keep my supervising tutor fully informed of when each stage of preparation 

has been completed; 
• keep the team’s Streetlaw log in order and up to date and ensure it is 

complete following the conclusion of the presentation; and 
• be professional in all dealings with [insert name of law school] and the 

external groups and organistations with which we deal. 
 
 
 
 
Signed__________________________________Class______________ 
 
 
Print Name_______________________________Date__________________ 
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Streetlaw - Practice run-through evaluation form 
 
On your Streetlaw visit you will be representing [insert name of law school] and 
the legal profession, so it is vitally important that your presentation is as 
good as you can possibly make it.  You will need at least two full practices 
to enable you to spot weaknesses and to give you the chance to make 
improvements before the actual visit.  At least one of these should be done 
in front of a critical audience, including your supervising tutor.  The purpose 
of this form is to help you make the most of these practices, so make sure 
you complete it honestly and then act on it!  
 
Score each item out of 5 (5 = very good, 1 = poor) and write brief comments 
about what specifically needs to be improved and how. 
 
 

Presentation Issue 
 

Score 
(1 – 5) 

 

Comment 
 

1.  Clarity 
 
• Are you using plain English? 
 
• Are your sentences short? 
 
• Are you speaking at a helpful pace? 
 
• Are you pausing where appropriate? 
 
• Can you be clearly heard from the back 

of the room? 
 
• Are you looking at your audience? 
 
• Are you giving clear instructions about 

any audience exercises/ activities? 
 
• Are you linking different parts of the 

session clearly? 
 

  

2.  Use of examples to illustrate legal 
concepts 

 
• Are your examples relevant to the 

audience? 
 
• Are they topical? 
 
• Do they clearly illustrate the point? 
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Presentation Issue 
 

Score 
(1 – 5) 

 

Comment 
 

• Have you got examples from relevant 
case law? 

 
• Have you got enough examples? 
 
 
3.  Interaction with the audience 
 
• Are you asking them enough questions? 
 
• Are you asking them to participate in 

other ways? 
 
• Is there enough interaction? 
 
• Is there enough variety of activity in the 

session? 
 
• Are you positive in your demeanour? 
 
 

  

4.  Visuals – PowerPoint/overhead 
projector/flipchart 
 
• Is the font large enough? 
 
• Is the style of font easily legible? 
 
• Are bullet points as brief as they can be? 
 
• Are the slides interesting to look at? 
 
• Are illustrations relevant? 
 
• Are illustrations clearly visible? 
 
 

  

5.  Props 
 
• Are you using any physical props? 
 
• If so, are they useful? 
 
 

  

6.  Timing 
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Presentation Issue 
 

Score 
(1 – 5) 

 

Comment 
 

• Do the sessions fit into the time 
available? 

 
• Is each section/activity of the appropriate 

length? 
 
 
7.  Beginning and End 
 
• How well do you explain the aims of the 

session at the beginning? 
 
• How clear is your summary at the end of 

the session? 
 
 

  

8.  Handouts, etc. 
 
• Is your handout relevant/ useful? 
 
• Is the information accurate and up-to-

date? 
 
• Does it look good? 
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Appendix C - Student self-evaluation form 
 

Evaluation form 
 
 
 
 
 

Thank you for taking part in this Streetlaw Project.  We would like to improve the 

scheme in the future so that the experience is as worthwhile as possible, both for 

our students and for the organisation(s) that participate. 

 

Please take a moment to complete this questionnaire and then please return it to 

your appointed Streetlaw Student Coordinator. 
 
 
 

 

 

 

 

 

 

Please evaluate on a scale of 1-5  
      1 – very poor 

    5 – very good 
 

Please circle the appropriate figure and provide evidence for your scoring – i.e. the reason 
why you have given the score in each instance using the space beneath the question. 
 
 
1 Was the presentation/workshop of interest to the audience? 
 
 
 

 
1     2    3     4     5 
 

Streetlaw 
Follow-up Questionnaire 

(Students) 

 

Name of organisation visited: ……………………………………………………………………. 

Dates of visit(s): …………………………………………………………………………………… 

Title of presentation: …………………………………………………………………………….. 

Length of presentation/ workshop: …………………………………………………………….. 

Name and title of person completing the questionnaire: ……………………………………. 

Telephone number: ....…………………………………………………………………………… 

E-mail address: …………………………………………………………………………………… 
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2 Which aspect of the visit did the audience value the most?  Why? 
 
 
 
 
3 Which aspects were least valuable?  Why? 
 
 
 
 
 

4 Was the ‘level’ appropriate for the audience? 

 
 

 
1     2    3     4     5 

 
5         Was there enough / too much / too little material in the session? 

 
 
1     2     3     4     5 

 
6         Was there sufficient variety in the material? 
 
 
 

 
 
1     2    3     4     5 

 
7        How did the content of the session fit in with the issues and 

concerns facing your audience? 
 
 
 

 
 
1     2    3     4     5 

 
8        Would you be interested in taking part in another Streetlaw 

project? 
 
 
 

 
 
Yes / No / Maybe 
 

 
9        If yes, what would be your preferred area of law? 
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10      Do you have any other comments about how the scheme could be improved or
 adapted in the future? 
 
 
 
 

 

 

Thank you 

 
[Insert name of person responsible for overall supervison] 
[Insert name of law school] 
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Appendix D – Audience evaluation form 
 

Evaluation form 
 
 
 
 
 

Thank you for being part of this Streetlaw Project.  We would like to improve the 

scheme in the future so that the experience is as worthwhile as possible for you 

and future audiences. 

 

Please take a moment to complete this questionnaire and then please return it to: 

 

[insert relevant contact details – perhaps give them back to the group contact and 

they could then forward them back to you?] 
 
 
 

 

 

Please evaluate on a scale of 1-5  
      1 – very poor 

    5 – very good 
 

Please circle the appropriate figure and provide any comments and reasons in the space 
below the question. 
 
 
1 Was the presentation/workshop of interest to you? 
 
 
 

 
1     2    3     4     5 
 

 
2 Which aspect of the presentation did you find most useful and why? 
 
 
 

Streetlaw 
Follow-up Questionnaire 

(for the audience) 

 

Dates of visit(s): …………………………………………………………………………………… 

Theme of presentation: ………………………………………………………………………….. 
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3 Which aspects were least valuable and why? 
 
 
 
 
 

4 Was the information provided clearly?  If not, which bits were 

unclear? 

 
 

 
1     2    3     4     5 

 
5         Was there enough / too much / too little material in the session? 

 
 
1     2     3     4     5 

 
6         Would you be interested in taking part in another Streetlaw 

project? 
 

 
Yes / No / Maybe 

 
7        If so, what areas of law would you like to find out more about? 
 
 
 
 
 
 
8        Do you have any other comments about how the scheme could be improved/ 
 adapted in the future? 
 
 
 
 
 

 
Thank you 

[Insert Name of Law School] 
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